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Description

Findings

Recommendations

Part I LANGUAGE DEVELOPMENT
SUMMARY

Language Development activity varied from school
to school. ESEA provided intensive inservice
training to all project and Follow-Through per-
sonnel. Reading skills specialists were available
at each school site to assist teachers, aides and
students in improvement of basic reading skills.
Both pull-out and in-classroom services were pro-
vided by the specialists and instructional aides.
Project students had regularly assigned assistance
in these centers. ESEA provided an extensive
after school tutorial program, with a schooi day
program operative at one school site. Systems 80
machines and other materials and equipment were
available to project teachers. The Program
Assistant in curriculum devoted full time to
language development activities for the project
personnel,

Results on standardized achievement tests for a
seven month instructional period between pre and
post tests reveal that ESEA Title I students made
moderate growth in language development. It can
be noted that in word meaning on the Stanford
Achievement Test third graders fell below moderate
level by achieving .5 months growth during the
instructional period. In paragraph meaning, third
graders did achieve moderate growth of .9. At the
end of first grade, it was found that the average

score was above grade level at 2.0 grade equivalent.

The range of growth at all other grades was from
.8 to 1.1 years growth in language development.

Grade Pre Post’ Gain Grade Equiv.
1 2.0
2 1.9 2.0 1.8
3 PM-2.1 3.0 .9
WM-2.5 3.0 .5
4 2.9 3.7 .8
5 3.2 4,2 1.0
6 3.9 4.7 .8

1. That earlier identification be made of all ESEA
children to give them full benefits of the program.
2. That skills specialists, instructional aides,
and tutoring be continued to assist in language
development skills.

3. That more provisions be made for bilingual
students. '

4. That reading clinic give more time to students.
5. That staff development be provided for all ESEA
personnel in the up-grading of tecaching skills.

6. That profiles be maintained and used in the
instruction of all ESEA designated students.,

S5
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Description

Findings

Recommendations

Part II MATHEMATICS

SUMMARY

ESEA provided a saturated program in mathe-
matics in each designated school. Math skills
specialists worked with teachers, aides and
students in building basic skills and concepts.
Aides provided small group and tutorial assis-
tance. The intermediate schools were equipped
with Time Sharing Terminals in their mathematics
labs. Each designated Title I student received
regularly scheduled instruction on these tele-
types. ESEA also provided college level train-
ing for teachers through a year long MATH FORUM.
Manipulative materials, books and necessary
equipment were provided as requested whenever
possible. High school and college tutors were
utilized in an after school program to work with
selccted project pupils with special needs.

Results of standardized achievement tests reveal
that ESEA students made moderate growth for a
semen month instructional period betveen pre

and past tests. First grade students earned a
1.8 grade equivalent score at time of testing

in May 1971. Secondj, third and sixth grade
students made month for month growth scores on
the average, while forth and fifth grade ESEA
designated students growth scores were 1.1 and
1.0 years respectively.

Grade Pre Post Gain Grade Equiv.
1 1.8
2 1.4 2.2 .8
3 Comp-2.1 2.9 .8
Conc-2.0 2.8 .8
4 3.2 4.3 1.1
5 3.6 4.6 1.0
6 4.5 5.2 .7

1. That assistance of skills specialists, instruc-
tional aides and tutors be continued and increased
in the mathematics component.

2. That teletypes be continued in the math labs
with recommended changes by staff.

3. That meetings with teachers in feeder and
receiving schools expand.

4, That staff development be provided for all ESEA
persomnel in improving mathematics instructional
skills.

5. That profiles be developed and utilized in the
instruction of mathematics for all ESEA students.
6. That more manipulation materials be provided
for student use.
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Part III STAFF DEVELOPMENT
SUMNMARY

Description The ESEA of fice sponsored district wide in service courses for
all ESEA and Follow Through Staffs in Reading and Language Arts.
In addition individual school sitc programs rcccived LSEA support.
Staff development included training in the instruction of basic
skills in rcading and math, interpersonal rclations, understanding
black dialect, visitations and obscrvations of classrooms and
schools within the district as well as out of district. Teachers
were exposed to a varicty of teaching models and instructional
materials. In some cases they were provided relecase time and
substitutes for in-depth workshops lasting over an extended

period of time.

Findings Teachers were morc willing to participatc in staff deveclopment
programs offered at the schecol site. 'They benefited more from
demonstrations and workshops that gave them concrete assistance
in mecting the nceds of low achievers. It is necessary to
provide follow-up after workshops to insure that practices and
procedures are put intc use when teachers return to their
classrooms. Many need on-going assistance to translate
learnings into practice within-their classrooms. Teachers
have difficulty in organizing imstruction for a diverse ;
population and the low achiever is usually the most neglected. '
There is also a nced for teachers to be trained in making
effective use of auxiliary persomnel within their classrooms 1
and within the school and the district. The cvaluations of f
staff development programs did not yield a wealth of information
on which to base firm staff needs for next year.

Recommendations 1. That staff development continues to be offered at cach _

' school site based upon demonstrated and expressed needs of ]
staff. i

2. That the ESEA office assist in the initiation and maintenance

of school site in service. :

3. That evaluation instruments be based upon objectives of the

activity and completed by all participants.

4. That staff be involved in planning staff development.

5. That in service activity be directly related to instruction

of basic skills.
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Description

Findings

Recommendations

Part IV AUXILIARY SERVICES

SUMMARY

In addition to pupil personnel which provided
part time counseling at the two intermediate
schools, this component included the provision
of services of four community workers assigned
to the seven designated schools.

Counseling services were well utilized and had
positive effects at one school. Staff response

at the other school was less responsive; resul-
ting in less positive effects upon students, staff

and families.

1. That full-time counseling services be pro-
vided at cecach intermediate school.

2. That school staff be trained in the utili-
zation of pupil personnel services.
3. That better and more effective record-keeping
procedures be maintained by all personnel involved

in this component.
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Part V. PARENT INVOLVEMENT COMPONENT
SUMMARY

Description This component was Jeveloped on two levels, one the overall
' -+ - District Advisory Committee level and two, parent involvement

at each school site. The District Advisory Committe
was composed of parents and staff representation from each
designated school and devoted its time to overall concerns.
The School Site Committees were primarily concerened with
parent participation at their particular schools. The parent
involvement component also included parent classcs in basic
skills, kindergarten workshops, parent participation in the
classroom, and regional workshops.

Findings At the district level, programs and meetings attracted the
attendance of a large number of Title I parents. Over 350 |
parents were involved. Parent classes began with good
attendance, but did not sustain the interest of parents
throughout the scries. The content of the classes was
involved. Paid parent participation activities in the classroom
proved to be a most successful activity in the component.
School site reports indicate an over-all increase in parent
participation at each school during the 1970-71 school year.

Recommendations 1., That District Advisory Committee continues to establish
programs with district-wide appeal to ESEA parents.
2. That parent classes be scheduled at each school site
offering a maximum of three in-depth workshops on basic skills.
3. That ESEA continue to provide materials for parent use
at home. ‘ -
4. That paid classroom participation be expanded.
5. That school site staff actively involve itself in ways
and means to increase parent involvement at their schools.
6. That Berkeley ESEA parents continue commmication with
other ESEA schools outside the district.
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Part VI  INTERGROUP RELATIONS COMPONENT
SUMMARY

Description This Component included a variety of activities at various -
schools. Franklin Intermediate School concentrated on
student club activities, Jefferson's program focused on a-
Folk Choir while the Bilingual program there taught multi-
cultural understanding through the academic program.

Findings While the programs were well intentioned, in two activities
was a conscious effort devoted specifically to teaching
intergroup relations. These were the Human Relations Club..
at. Franklin and the multi-cultural curriculum in the Bilingual
program at Jefferson. In the other activities, intergroup
relations was handled on an informal basis, with the idea in
mind that when students plaved, sang, or worked together
in organized groups that positive human relations would
become an automatic by-product.

Recommendations 1. Pre and post test data on attitudinal changes be developed
for this component.
2. That programs be more deliberate in their attempts to
reach the stated objectives.
3. That all designated schoals devote part of their programs
to intergroup relations.

0
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INTRODUCTION

Title I of the Elementary and Secondary Education Act provides
for the allocétion of grants to school districts' for educational_.
programs to enhance the educational attaimnept 'of children from
low socioeconomic backgrounds. The Act is aimed at insuring that
every child will receive an equai opportunity to succeed to the full
extent of his potential.

To accomplish this general objective, Title I funds are used

. to provide additional programs and services to educationally .

disadvantaged children over and above that which they would have
received in the standard course of instruction.

This is the fifth year that theBerkeley schools have partici-
pated in the program. While the program has undergone modifications.
from year to year, its primary emphasis and efforts continue to be
directed towards improving scholaétic skills in the major areas of
reading and mathematics. The extent to which this objective has
been achieved Es the primary concern of this report. -

The ''target-area" schools, upoﬁ which this report is'based,

include the following. For grades one through three, the schools
are (1) Emerson,. (2) Jefferson, (3) Le Conte, (4) Thousand Oaks,
(5) Tilden, and (6) Washington; for grades four through six, the
schools are (7) Franklin, and (8) Lincoln. In addition, Columbus
and Longfellow were selected as the '"control" schools for grades
four through six.

It should be kept in miﬂd that this report is a 'statistical
and quantitative évaluation of the ESEA project in terms of the

reported scores on a variety of standardized achievement tests.

e | 1
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It is beyond the purview of this report to include an evaluation of
the administration of the program, its efficiency, its relationships
.or interrelationships with other efforts, and the like.

In addition to this report, a 'mon-standardized" evaluation report
on other aspectg of the ESEA prcject, but which have direct relevance
to this report, has been completed by Dr. Ramona Maples and is included
in the total and complete report as the findings for all six components

are indicated.
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EVALUATION METHODS

This section will be devoted to the presentation of: (1) a
glossary of terms used to explain the level of performance on the stand-
ardized tests and their limitations; (2) the measurement design, in-
¢luding the types of instruments used to evaluate the results; (3) the
research design, or the process by which fhe data was gathered, collo-
cated, and then analyzed; and, (4) the interpretation design, or the
;riteria by which the project's objectives were evaluated. Included
within each of these rubrics .will be a discussion of the limitat.ions

and precautions to be taken in the interpretation of the findings.

Glossary
Raw Score: The score that is obtained by counting the number of
correct answers a pupil has marked. Such a score always pertains to
a specific form of a test and can never be compared with rav scores
on any other test form. Identical raw scores obtained on two dif-
ferent tests or test forms may represent quite different levels of
performance. Raw scores have little meaning unless there is some
appropriate sténdard of reference by which to guage them.

Scaled or Expanded Standard Scores: Unlike raw scores, these scores

are comparable across forms and levels of the same test. They offer
[ 4

the special advantage of comparing group performance at successive

grade levels and on different forms of the same test in a pre-post-

test situation.

Norm: The exp.ected performance level of the average students fo-
each grade coveréd by the test. The extent to which'the group upon
which the test was'standardized (usually'cal'led the ''norming group'’)

’

-III-
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is properly selected and truly representative of the population it purports

to represent, the greater the noxrm serves as a valid standard against
which an individual or group is measufed. In addition, the extent to
which the population being tested is like that which the test was
standardized upon is a crucial variable to be co;lsidered in the inter-
pretation of test results.

Median: The middle point in a distribution or the score that divides the
group into two equal parts.

Grade Equivalent: The grade equivalent for a particular raw score

represents the year and month of school, i.e., the grade level for which
that raw score is the real or estimated mean or median (depending on

the test). Caution should be exercised in the interpreta:tiori of grade
equivalents, Filjstl'y, we have no guarahtee thét growth on one grdde

is the same amount of growth at all grade levels. Secondly, it is only
the reflection of a score and does, not tell us in what way that score
was attained. For example, if a fif_th-gra.d.e pupil obtains a grade
equivalent of 6.2 on a reading test, this does not mean that he has
mastered all of the reading skills that are taught in his particular .
school up to the second month of the sixth grade. It means only that

on a particular reading test the number of items answered correctly by
that student is equal to the average number of items answered correctly
by all students in the norming group in the sécond month of the sixth
grade. On the other hand, if the same fifth grade studént obtained a
grade cquivalent of 4.5 on the reading test it should not be interpreted
that the student has not learned some of the skills and concepts that
are taught beyond the £ifth month c;f the fourth grade. Again, it should
be interpreted only 1;]1:).1: the number of itmes correctly answered is equal

-IV- | .
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to the average number answered correctly by all the students in the nomm-
ing group in the fifth month of the fourth grade. Also, students at
certain levels tend to be much more heter‘ogeneous with respect to their
achievement in reading skills than in arithmetic skills in which the
student's progress is more likely to be controlled arbitrarily by the |

textbooks being used. As a result, one should not readily compare a

student's arithmetic test by merely comparing his grade equivalent

scores on these two tests. Percentile ranks or stainines are more
appropriate for this use.

Thirdly, the grade equivalents are useful in providing a framework
for interpreting the academic accomplishments of students in the ele-
mentary school and are therefore relatively convenient and meaningful,
even though we cannot place g;‘eat confidence in the equality of grade
units. There is little value for grade equivalent scores for other
types of groups or measures. |
Validity: This refers to the extent to which a test measures what we
actually wish to measure. In regards to the evaluation of the ESEA
results, the question of validity is an important one. For now, it
will suffice to say that the validity of the test is enhanced to the
extent that it measures those skills which were taught in the ESEA
program. It should be quite evident that the results obtained from
standardized tests may only partially measure the effectiveness of
the ESEA instructional program. Additionall_)", if emphasis was not
placed -on a particular skill measured by the test, .the test' results
should be interpreted in this c‘ontext. Furthermore, there may have
been other Ve.ry. important skills taught in the program which the test
was not designe& to measure.: |
Mean: This is also called the average and refers to the result of

-V- ' :.
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dividing the sumn of a set of scores by the number of scores. The
mean score can, however, be seriously misleading in any analysis. It
is quité affected by extreme scorcs and caﬁ often be misinterpreted as -
being higher or lower than would really be appropriate for purposes
of analysis. The mean tells us little about the variability of the
group, which in certain cases will be quite crucial. Even though the
state veport calls for mean gain scores, the feader should interpret
these scores in terms of the variability and precautions reported by this
investigator. |

Other terms will be defined and explaiJ{ed within the context of

the report.

Measurement Design

The measurement device used was the standardized achievement test.
fn compliance with state requirements, the following tests were employed.

At the primary school level, the Cooperative Primary Test was used
to measurc reading and mathematic growth. This was used only for the
first and second grades. For the third grade, the Standard Achievement
Test was employed for reading and mathematics. This test was further
broken down into two components for each rubric. For reading, the analy-
sis included scores from the "paragraph meaning' and '‘word meaning"
sections of the test. For mathemat:’gcs, the sections measuring compu-

tational and conceptual skills were used. '

For the fourth, fifth, and sixth grades the Comprechensive Tests

of Basic Skills was employed. While the test covers a variety of
subareas, the major areas of language, reading and arithmetic were

selected for analysis.
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Research Design

The overall design provided for data collection on project
students (experimental group) and upon a group of students with
similar backgrounds. Control groups werc available for the third,
fourth, fifth, and sixth gradcs; however, the control group for the
third grade was not used due to the small number of students who
participated in the project and therefore.inadequate for a true
analysis. All of the scores from the Comprehensive Tests of Basic
Skills were taken from a computer printout prepared by the Office
of Research and Evaluation of the Berkeley schools.

Students were selected for analysis only if they had both
pre and post test scores-. It was felt necessary that the students
be matched, especially in the absence of adequate control groups,
so that the results could be more readily attributed to the effect
of the particular ESFA program involved. Because of this limita-
tion, not =sveryone who participated in the ESEA program was included.
In some cases the numbers were significantly reduced, especially in
those situations in which the program was expanded and therefore
excluded the reporting of pre-test scores.’

Preliminary analyses of the data were carried out by using the
rawv scores. However, the limitations imposed by the faw scores led
to the use of scaled or expanded sténdard scores whenever possible.
The adva.ntages of these over the raw scores have already been dis-
cussed 'in the glossary of this section. The sunirnar;' statistics
asgociated with those analyses have been translated into grade

equivalent scores for purposes of interpretation. Again, one should

-VII-
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be aware of the precautions to be taken in the use of grade equivalent
scores in the interpretation of the results.

Originally, statistical test of significance were to be utilized
whenever the sample sizes and the nature of the data made such efforts
worthwhile and meaningful. While such test of significance could have
been computed for the test results of the Comprehensive Tests of Basic
Skills, it was_felt that such a statistical evaluation would add little
“to the interpretation of the results--other than to add an aura of
"scientific authenticity' to the test results.

A correlation, using Pearson's Product Moment Coefficient, along.
with an appropriate test of significance for the correlation, was |
employed when the nature of the data warranted such an analysis.

The post-test gains were presented as mean gain scores. But
because the mean is affected by extreme scores and the variability of
the test scores, additional quantitative interpretations were neces-
'sarily included.

Interpretation Design

; This investigator was asked to determine the extent to which
1 students involved in the ESEA program were meeting the growth
objectives of the project. The assignment called only for the
5 extent to which students made 1.5 years growth for each academic
year of instruction. The State Divis’i‘on of Compensatory Bducafion
‘used the following ratings:

SUBSTANTIAL IMPROVEMENT - Growth was‘: equal to or

greater than 1.5 years for the school year or 1.5
£ months per month of instruction.

MODERATE IMPROVEMENT - Growth was equal to or
greater than one year for the school year or one
& month per month of instruction.

- LITTLE OR NO IMPROVEMENT - Growth was less than one
1 year during the school year or one month per month
E of instruction. :

] Vg




IRREGULAR DATA - The evaluation report submitted
by the school district was inadequate for any de-
termination to be made as to the project's effec-
tiveness. This includes incomplete reports, use
of inappropriate measurement instruments, lack of
pre and post data, contradictory data and general
statements of success without supporting docu-
mentatien., .

In order to receive one of the top three ratings, the results were
to be documented and appropriately presented with ample evidence to
indicate that the improvement was due to some Title I activities.

Concerning the fourth point, the presentation of irregular data,
a perplexing situation arises in the interpretation of the mathe-
matics scores for the Cooperative Primary Test for grade two. Form iZA

) was administered as the pre-test, to be followed by form 23A.as the
post-test in the Spring. However, form 12B was inadverténtly given
in the Spring. The problem arises in the interpretation of the test
' results from form 12B. According to the festing manual, the only

" norms available for 12B, second gi‘ade, are .fall norms. Therefore,

there presently exist no nomming group for the Spring upon which to

evaluate the post-test result.

School Testing Service, which reported the results of form 12B,

tE] 28 Jad

used the fall norms in the presentation of grade equivalent scores.

= A preliminary analysis of the extent to which the two forms

correlated yielded a Person's Product Moment Coefficie : of .60,

- significant at the .01 level. However, this only indicates the

3 | high correlation between the pre-test and the post-test scores.

Any interpretation of these test scores should take note of this

peculiar situation.

An additional qualification is warranted, in this investi-

gator's opinion, concerning the rating scale. Under thg rubric\of

~IX-
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substantial improvement, thc criteria for evaluation leads one to two
possible interpretations. First of all, growth is evaluated to the
extent to which there was fifteen manths of improvement for a school
year of ten months. On the other hand, it prescribes an alternative
criteria by which substantial growth or improvement is to be evalu-
ated by the extent to which there is 1.5 months' growth for each month
of instruction. Given the fact that the tests were administere&
seven.months apart, then there were only seven months of instruction
that were measured by the test. It seems logical and prudent to

assume that a substantial improvement is achieved when there is 1.5
months growth for each of the seven months of instruction, i.e.;

when there is 10.5 months of growth during .a seven months instructional
peI:iod, then one can state ths.lt there has been a substantial improvement.
By the same logic, one can state that when there was at least seven
months growth during a seven month instructional period that the growth
would be appropriately designated as ''moderate improvement.' In light
of my explanation and rationale, the report will make an evaluation in
terms of the ten month academic year and the seven months instructional

period.

20




FINDINGS

The results of the testing program for the ESEA project will
be presented on a grade by grade, school by school basis. The
results of the reading component will be presented first, followed
by the results of the mathematics component. Tables and bar graphs
will be included, each of which will present the amount of growth in
-terms of the mean grade equivalént gain. The discussion for each
schqol,»and for the schools combined, will take note of the precau-
tions and criteria discussed in the preceding sections of this

report.




FINDINGS

The results of the reading scorcs will be presented on a grade by
grade, school by school basis. Tables and bar graphs will again be in-
cluded, ecach of which will present the amount of growth in terms of the

mean grade cquivalent gain.

Reading - Grade 1

The following table provides a breakdown of the test results for

the reading scores for the Cooperative Primary Test for grade 1, May, 1971.

Table. I
School N . ) Scaled Score GCrade
Mean Equivalents
Tmeraci 18 ' 13772 1.9
Jefferson 8 144 .87 2.6
Le Conte - 36 . | 135,44 1.6
Thousand Caks 71 - 141.80 2.1
Washington 7 | 134%.28 1.5
Total ESE 140 139 144 . 2.0

*Ne reading scures were reported for Tilden

’

All but two of the schools were at grade level, w1th the comblned
scores arriving at a grade equivalent of two months above grade level., A

more specific discussion for each school follows.




24T s v 8 et o

Emerson: Both the mean and median grade equivalent for the eighteen
students was one month above grade level, or 1.9. The scores ranged from
1.5 to 2.9. Seventy-two percent were at or above grade level, and twenty-

eight percent were below grade level.

Jefferson: The grade equivalent mean was 2.6, exceeding grad; level
by eight months. The median was 2.4. The scores ranged from 2.3 to 3.4 and,
therefore, all were above grade level.
f LeConte: The grade equivalent meén was 1.6 with a slightly lower
meciian of 1.5. Thirty-six percent were at or above grade level, and sixty-
four percent below grade level. '

Thousand Oaks: The grade equivalent mean was 2.1 with a median of

.2.05. The range was from 1.2 to 4.9. Of the 71 students, abo.ut seventy-
five percent were .at or above grade level, whilé twenty-£ive were below
grade level. Of this latter group, over fifty-five percent were within
one month of grade level. .

Washington: Only seven scores were repéarted with both the mean and
median grade equivalent being 1.5. Three of the seven students were at
or above grade level, the range being from 1.0 to 2.0.

Total ESEA: Of the 140 students taking the test, over sixty-four
percent exceeded or. were at grade level, with thirty-six below grade

level.

RS




Reading - Grade 2

Table II presents the scores for the reading section of the - q

C00perati\re Primary for grade 2. Tilden was excluded for lack of
pre-test scores.
Table II
- Scaled Hean Grade
Schiool N . . Scors Equivalents  Growth
§ Emerson
“Pro 34 133,29 | 1.4 o
! Post 34 151.23 3.1 +1e7
: Jefferson
| Pre 65 . 140,55 2.2
*; Post 65 149,21 2.9 do?
§ Le Conte
l ' .
| Pre - ly 138.63 1.8
Post LI'L" 150090 301 . +103
Thousand OCaks
Pre 28 © 139,03 2.0
Post 28 152.53 303 +le3
Washington
Pre 4 141,00 2.2
Post Ll‘ 139o7b 201 "‘ol
ESEA Total
'
Pre 175 138,42 1.9
Post 175 - 150035 340 +1l.1
A preliminary look at the table indicates that over a year's growth
was achieved during ‘the seven month period of instruction. A more detailed
discussion follows.
-3 -
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Emerson: The thirty-four students made on the average a substantial
growth of seventeen months during thé seven months of instruction. They
were also, on the average, three months above grade level.

Better than seventy-nine percent made one year's growth during the
seven months of instruction, with thirty-eight percent making two years
growth in the same seven months of instruction.

The pre-‘test“scores ranged from ‘1.0 to 4.6, with about fourteen
percent (five students) being at or ab-o.ve grade level. On the other hand,
the post-test scores ranged from 1.0 to 5.0, with almost 65% ,exéeéding or
at grade level (22 students). | 4

The mean growth was quite substantial for this group.

Jefferson: The sixty-five students made on the average a mdderate
amount of growth of at 1ea§t one month's growth. for each month of in-
struction. They were also, on the averagé, one month above grade level.

Forty-percent did, however, achieve one year's growth during the
seven month's of instruction. About fifty-séven percent made a moderate
growth of at least one month's growth for each month of instruction.

About thirty-one percent made substantial improvement, achieving
at least 1.5 months of growth for each month of instruction.

The pre-test scores ranged ffom 1.0 to 4.6, with about thirty-
four percent at or above gréde level. The post-test ranged from 1.4 to
5.0, with better than fifty-two at or exceeding grade 1level.

The mean growth was moderate for this group, but a‘significant
nunber made a substantial grox&th and the group was above grade level.

LeConte: The forty-four students made a substantial improvement

of nore than 1.5 month's growth for the seven months of instruction by

-4 -
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raising their grade equivalent mean from 1.8 to 3.1, thereby make over a
year's growth and exceeding grade level by three months.

Fifty percent made ‘one year's growth during the seven months of
instruction, with twenty percent making two years' growth or more.

Slightly over sixty-eight percent made at least a moderate growth
of one month for each month of instruction.

At the- time of the 1>i~e-test, the scores ranged from 1.0 to 4.3,
with thirty-four percent at or above grade level. On the post test, the
range was from 1.0 to 4.8, with over sixty-eight percent at or above
gfade level. |

The mean growth was indeed substantial for this group.

Thousand Oaks: The twent ’-eight students made a substantial growth

of more than 1.5 month's gfowth for the seven months of instruction. Their
i grade equivalent mean was raised from 2.0 to 3.3 and exceeded grade level
by five months.

Fifty percent made at least one year's growth and over forty-six
percent made a substantial growth by exceeding 1.5 months of growth for

each month of instruction.

The pre-test ranged from 1.0 to 4.6 with thirty-nine percent at or
above grade level. The post-test scores had a range of 1.7 to 4.9 with.
sixty-four percent at or above grade level.

There were, however, six students who had ray scores of zero for
the pre-test. With these scores excluded, the mean grade equivalent
growth was 1.5.

In either situation, a substantial growth was achieved in rcading

by the twenty-eight students.

20




Washington: Only four test scores were reported with a pre-test

mean of 2.2 and a post-test mean of 2.1. The small number and the ir-
regular data does not allow for any meaningful interpretation or
elaboration.

Total: The group as a whole did make a subs'.cant ial improvement by
making at least 1.5 month's growth for each of the seven months of
instruction Between the Fall and Spring testing.

A bar graph' on the following pagé indicates the progress for the
scliools. Washington is excluded because of the small number of test

scores.
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Reading - Grade 3

Table III gives the breakdown of the reading scores for the third

grade. Unlike the Cooperative Primary, the Stanford Achievement Test is-

composed of two sub-units that shall be used to measure reading growth;
these are '"Word Meaning," and "'Paragraph Meaning." Since the manual

gives no method for combining scores, a spearate analysis is necessary.
Table_I1I

oo emiebreoa

mean - , GCrade :
School N Taw Score Eguivalents Growth
Jefferson
Faragraph
Feaning
Pre 15 12,00 : 1.8 ‘
Post 15 . 31.20 , 2,9 - +l.1
- Word
Feaning '
Pre 16 ) 15.18 2,0
POSt 16 18068 209 "'09
Iz Conte
Paragraph
Feaning
Pre 13 17.15. 2,0 '
Post 13 37.12 3e2 412
Word )
Meaning ' o ' .
Pre 14 17.36. 2.7
Thousand Caks
Paragraph
leaning
re 31 20,90 2.4
Post 31 ' 32;6"4 o ) 300 +o6
- 8 - o




Table IV
mean Grsde
School N Rawy Score Eguivalents Grovith

Thousznd Caks

Word
Feaning
Pre 33
Post 33
Titden

Ffaraorevh
Mea nlna

Fre 5
Peat 5
Word
Yeaning

Pre 6

Washinaton

e ra®

Yara ggra ph

Fost 6

16,24
20,66

W N
> *
o

19.60 243
32(“'0 209

o [ )
= O\
ONON
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'Y .
vt

AN B
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NG

Meaning
; Pre 1 oo it 0m ————
: Post =1 o o s on e n—
s Word
0 Jieaning
;
¢ Pre 10 6430 1.6 |
Total ESEA
i : Paragraph
3 Meaning
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Pre 65 17,87 %

Poat 65
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Pre 79
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As a group, the schools achicved moderate improvement in paragraph
meaning and less than moderate improvement in word meaning. However, the
post-test means were 3.0‘for both parts of the test. This was still eight
months below grade level. More specifically, the growth for the individual
schools is as follows:

Jefferson: In paragraph meaning, the fifteen students made a substantial
improvement by making more than one year's growth during the seven months of
instruction as well as at least 1.5 month's growth for each month of in-
struction. Seventy-three percent achieved at least one year's growth, while
eighty-six percent achieved at least one month's growth for each month of |
instruction.

The pre-test ranged from a low of 1.0 to a high of 4.7. Of this
group, only one was at or above grade level. The same held true for the
post-te'st' scores, except that now sixty-seven percent were now doing some
" level of third grade work. However, the group is still eight months beiow
grade level.

In word meaning, a moderate growth of nine months was achieved, from
2.0 to 2.9; thus placing the group nine montils below grade level. Only two

students of the sixteen were at or above grade level on the post-test.

Sixty-two percent of the students maintained a month's growth for

each month of instruction.

Le Conte: In paragraph meaning a substantial growth of one year and
two months was achieved, although bringing them to six months below grade
level. | |

Close to seventy percent of the students maintained at least one year's
growth for the seven months of instruction, with seventy-six niaking at least
.one month's growth for each month of instruction.

- 10 -
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At the time of the pre-test, only one student was at or above grade
level (7%) compared to four students (of 30%) who at the time of the post-
test were at or abcve grédc level.

In word meaning, a moderate improvement was evident of just over one
nonth's growth for each month of instruction. This was accomplished by
over seventy percent of the students. Thirty-five percent made at least
one year'é growth.

At the pre-test, thirty-five percent were at or above grade level

compared to fifty percent for the post-test.

Thousand Oaks: On the paragraph meaning section, the thirty-one
students made on the average lesls than uoderate growth and were eight
months below the grade level at the time of the post-test. Slightly
over forty percent made one year's growth, while over fifty-four percent made
moderate improvement of at least one month's growth for each month of in-
struction.

On the pre-test, twelve percent were at grade level or more; while
on the post-test, twenty-two percent were at or above grade level.

On the word meaning section, little gré)Wth was achieved and thé
students were on the éverage seven months below grade level. About
twenty seven percent made one year's gréxvtll, while thirty-six percent made
moderate improvement of at least one mcgnth's grovth for each month of
instruction.

Twenty-seven percent were at or belowv grade 1e\re1 on the pre-test
compared to the same amount for the post-test.

Tilden: Five scores were available for.the paragraph meaning section -
with a. post-mean gra.de equivalent of 2.9, which was six months greater thén
the pre-test mean but nine months below grade level.

- 11 -
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Of the six reported scores for the word meaning part, the post-mean |

grade equivalent was 3.5 which was one year greater than the pre-test mean
but still three months below grade level.

Because of the few scores, ‘further elaboration would be useless.

Washington: Of the ten students who took the test on word meaning,
the post-test mean, which was thirteen months below grade level, was 2.5
or an increase of nine monfhs over the pre-fest mean. Only one student's
score was reportcd on the paragraph meaning section of the test with a
pre-test mean of 1.2 and a post-test mean of 2.7.

The bar graphs on the following pages indicate the extent of growth

for each school.
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Reading - Crade 4

The results from the reading and language components of the Cbmpre—
hensive Test of Basic Skills will be presented separately. The following
table presents the breakdown of the reading scores for both the control -

and experimental groups.

Table V
. Expanded
_School ‘ I Standaxrd Grade
ean Equivalents Grouth

Experiwentel

Franklin

337.10 3e

Pre 0
. 37‘1.010 3.6 "'06

i Post

i\

wmwn

Lincoln
Pre 08 325, 50 2.7
Post 48 382.04L 3.8 +l.1

———

Total lxverimental .

s Pro 103 . 331.69 ' 2.
Post 103 376420 _ 3.7 4.8

Control

[ Columbus

Pre ne 353439. 3
Post 18 376.60 3.

NN

+e5

Longfellow

Pre 117 346.. 51
Post 117 3770 77

+.6

W
® °
~

|
{
| Total Control

| .

i Ire 165 348.51 3
I

}

L]
N

Tost 165 377.45 : 3

+0~5
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On a preliminary analysis, the experimental group's combined total
mean exceeded the control group's combined total mean by three months.
The control group made léss than moderate growth; while the experimental
group excceded this standard by making at least one month's growth for
each month of instruction. |

The following discussion will focus on comparing cach of the ex-

pprimental schools with the control group. Again, the control group is
. .composed of students with similar backgrounds but for whom the ESEA pro-
gram did not serve. '
Franklin: Fifty-five students took both the pre and the post test
and received grade equivalent means of 3.0 and 3.6 respectively. Their
respective medians were 2.9 and 3.6. |
The pre-test scores ré.nged from 1.0 to 5.2 and the post-test scores
ranged from 1.9 to 6.4. At the time of the pre-test, slightly over four-
, teen percent werc at or above grade level compared to about eleven percent
at the time of the post-test.
The growth was not quite moderate, increasing only by six months and
} still twelve months below grade level. .
| A little over thirty-four percent achieved at least one year's growth
r for the seven months of instruction. A little over fifty-eight percent
maintained at least one month's growth for each month of instruction. About
thirty percent made a substantia_l imprc;vement of at least 1.5 months of

growth for each month of instruction.

? Lincoln: The forty-eight students made a substantial improvement of
‘ one ycar and one month and cxcceded the rate of 1.5 months of growth for
5 each month of instruction. However, they were still one year below grade
' level.

- 16 -
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At the time of the pre-test,’ twelve and one-half per'cent were at or
above grade level, compared to about twenty-onec percent at the time of the
post-test.

Almost forty-six percent made at least onc year's growth or at least
one and one-half month's growth for each month of instruction. Almost
nineteen percent made an unexpected growth of at least two years.

Control Group: Columbus' forty-eight students made only five months

‘increase from 3.2 to 3.7 and were, t_herefore » eleven months below grade

level. Twenty-five percent made at least one year's growth, compared to
thirty-four and forty-six percent for the experimental group. About t\venty-
three percent made a substantial growth of at least 1.5 month's growth for
cach month of instruction, compared to thirty and forty-six percent for
Frarklin and Lincoln.

Sliglitly over thirty-three percent made at least one month's growth
for cach month of instruction compared to fifty-five percent for Franklin
and fifty-eight percent for Lincoln.

The 117 students at Longfellow made six months growth from 3.1 to
3.7 and were eleven months below grade 1eve1: Twenty-nine percent made at
least one year's growth, compared to thirty-four and forty-six percent for
the experimental group.

Twenty-three percent made a substantial improvement, compared to
thirty and forty-six percent for the experimental group. TForty-eight percent
made at least one month's growth for each month of instruction, while the
experimental group had percentages of fifty-five and fifty-eight.

Conclusion: Statistically speaking, Lincoln's improvement was

significantly different at the .05 level. Franklin did not differ greatly




from the control group, although it. did, perhaps, do somewhat better than

Columbus.

The chart on the following page displays the amount of growth for

the experimental group.
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Chart IV

Comprehensive Tests of Basic Skills
Reading - Grade 4
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Language - Grade 4

Table VI provides the results of the language scores from the
Comprehensive Test of Basic Skills. Both the control and experimental

groups are shown,

Table VI
wxpanded
Scheol N Standexrd Grade
" lean Fauivalents Growth
Exoerimaental
Franklih
Pre - 325,72 2.7
I"OSt 5“‘ 37“‘02’4 30 5 ) 8
Lincoln
Pre L8 312050 2.6
Post L8 378025 ' 306 +1,0
Total Experisental
Pre 102 319. 50 2.6
Post 102 376.1.2 3.6 +1.0

Contrcl

Columbus

Pre I8 332.50 2,
Post L8 372902 305 . “'06

Longfellow ) | .

Fre 117 . 336,70 . 2,
Post 117 387,20 3.0 +49

Total Control

Pre
Post

o

2
3.7 +.8
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The experimental group made one year's growth, two more months than
did the control group. 'Ihc mean grade equivalent for the experimental group
was twelve months below grade level and eleven months below grade level for

the control group.

Franklin: The fifty-four students made on the average a moderate im-

provement of eight months from 2.7 to 3.5. Still, the group mean was

thirteen months below grade level.

About seven percent of the stude‘nts were at or above grade level for
the pre-test while fourteen pcrcent were at or above level for the post-test.

About fifty-two percent of the students made at least one ycar'
growth and thirty-scven percent made a substantial growth of at least 1.5
month's growth for each month of instruction. Sixty-one percent made at
least moderate 1mnrovement of one month's growth or better for each month
of instruction. |

Lincoln: On the average the forty-eight students made a substantial
growth of one year. This was achieved by fifty-four percent of the
students.

About six percent of the students were at or above grade level on the
pre-test compared to twelve percent on the post-test. About forty-six
percent made a mean growth of at least 1.5 months of growth for each month
of instruction. Over fourtc;en percent made a two year's growth.

Control Group: Columbus' forty-eight students raised their mean

score from 2.9 to 3.5 for six months of growth. Twenty-nine percent made
one year's growth, compared to fifty-two and fifty-four percent for the

experiumental group.
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About twenty-three percent of the students achieved a substantial
growth of at least 1.5 months per month of instruction. The experimental
group received percexﬁagcs of thirty-seven and forty-six.

A moderate growth was achieved by forty-eight percent of the
students, while the experimental group made percentages of sixty-one and
seventy-five.

The 117 students at Longfellow made a moderate growth of nine months

‘and were onc year below grade level at the post-test.

While the experimental group made percentages of fifty-two and fifty-
four regarding the students who haci achieved at least one year's growth,
Longfellow students who achicved at least one year's growth numbered thirty-
seven percent.

Thirty-six percent made a substantial growth of at least 1.5 months
of growth for each month of instruction compared to thirty-seven and forty-
six.

Conclusion: The experimental group did slightly better than the
control group. The amount of growth was not significantly better for the
experimental group when the two schools are combined, at least this holds
true for the mean grox‘vth. |

Chart V diagrams the growth for the experimental group.
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Comprenensive Tests of Basic Skills

Chart V

Ianguage - Grade &4
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Reading - Grade §

Table VII presents -the results of the reading scores from the

Comprehensive Test of Basic Skills -- both for the control and experimental |

groups.
Table VII
Ixpanded

School N Scandard Grade -

' Jean Equivalents Growth
Exwerimental
Franklin

Pre N3 35,41 3.3

POSt }*"3 3920 8:]. u’o te 8
Lincoln |

Fre gy 351,57 . 3.2 :

Post %7 ok, 36 o o3 +1.1
Total Experimental

Fre 00 352,93 3.2 |

Pos & 90 398, 8l L2 +1.0
Control
Columbus

Pre )-"8 3770 50 30? ,

POSt Ll‘8 . 399068 I"‘QL,‘ . "'ob
Longfellow

Fre 115 386.90 . 3.9

Post 115 Liy.24 .7 ‘ +.8
Total Control

PI‘G ’ 163 38‘!". 1-3 . 3(. 8 v

Post 163 112,07 b,5 e




The experinental exceeded the growth of the control group by three
menths and made 2 year's growth over a scven month period of instruction
between testing.,  The experimental group was still sixteen months below
grade level while tie control group was twelve months below grade level,

ents at Franklin made a moderate im-
provement of cight months from 3.3 to 4.1. Still, thcy were on the

average seventeen ronths bhelow grade level.

At the time of the pre-test, one student obtained a score of grade

level, nonc were above. Only two obtained scores at or above grade level
on tne post-test.

MAout forty percent achicved one year's growth during the seven
months cf instruction. About thirty-five percent made a substantial
grovth of at least 1.5 moath's growth for cach nonth of instriction; and,
a liitle over sixty percent made a moderate improvement of at 1lcast one
ronth's growth for cach month of instruction.

Lincoln: The forty-scven students, on the average, made norc than
a year's growth but were still, on the average, fiftcen montls - clow gradge
level.

About fifty-one percent achicved a year's growth; about forty-ninc
percent made a substantial growth of at least 1.5 months' growth for each
month of instruction; and, about sixty-two percent made a moderate im-
proveaent of one month's growth pcf month of _iﬁstmctim. There were six
dubious high gains of from 2.6 tc 1.1 years which I cannot account for in
teras of the data.

Control Group: The forty-cight students at Coluwmbus made on the average

five months growth, viich still placed them [iftecn months below grade level.
Twenty percent made at I:ast one year's growth; fourteen percent made

- 25 -
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a substantial inprovement; and, about ferty vercent made a moderate improve-
ment, or higher.

The students at Longfellow made a moderate improvement of cight months
which placed them cleven months below grade level.

About twenty-nine made at least one yecar's growth; twenty percent
made a substantial improvcment; and, about forty-eight percent made a
mederate improvenent or better.

The figures compare with the experimental gioup's percentages of
forty and fifty-onc percent making at least one year's growth; thirty-
five and forty-ninc mrking at least a substantial inprovement; and, sixty

and sixty-two pcrcent making at Jeast a moderate improvement.

Conclusion: The experimental group did significantly better thim the

control group, not just in tcras of the mean growth as evidence by the pre-
ceding discuszion. In terms of the mean difference, Franklin did not
differ greatly from the total contrel group, although there werc other
significant diffcrences indicated above.

Chart VI indicates the growth of the experimental group.
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Crart VI
Comprehensive Tests of Basic Skills
Readling « Grade §
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Lanenage - Grade 5

Table VIII lists the results of the language scores from the

Comprehensive Test of Basic Skills for the experimental and control groups.,

Table VIII

Eryooman
" schocl Standari Grade
' l'ean Eauivalents CGro:th

~ - 3,
Fraydvenin)
B ot s - g - G o GV oS

Fraonklin

Ia 338,23
root l":} 3?'/: 00

Lncoln

Pro L8
Yost L8

Tetal sneriventol

e
Yozt

Conlrol

Colunbus

Pre 52 368. 53
tost 52 . 396.53

Lonzfellow

Pre 115 380,16
Tost 115 23,60

Total Contirol

ire 167
N 7
Yost lo7

—-— ———




Un the average, the control aroup made two months greater gain than

did the experimental group. Additionally, the control group was now twelve
months below grade level while the experimental group was twenty-onc months
below grade Jevel. The control group started out, on the basis of pre-test
means, scven ronths ahead. This doos bring up some question as to the
comparability of the control greup with the cxperimental group. Perhaps
the curriculum for the experimental group was significantly differcnt be-
.cause of thc gencrally low scores on the pre-test. Or, did the curriculum
of the control group provide thosc skills that the test measwred? The
answers 1o these questions might give us some light into understanding the
results.

Franklin: The forty-tiirce students on the average made a moderate
improvemznt of eight months but were twenty-two months below grade level

on the post-test. TFor neither the pre-nor the post-tests weie therc any

students at or above grade level.

Thirty-seven percent made one year's growth during the seven month's
of instruction; thirty percent made substantial improvement; and, slightly
over sixty-two porcent made a moderate improircment of at least one month's
growth for each mcnth of instruction.

Lincoln: The forty-eight stirdents made on the average a moderate
improvement of ninc months, but were twenty months below grade level on the
post-test.

Close to forty-four percent made one year's growth or more during the
seven months of instruction; thirty-seven percent made a substantial

improvement of at lcast 1.5 month's grwoth per month of instruction; and,

sixty-scven percent made moderate improvement.

- 29 -




e e e ettt e © N o St A AT

Control Group: Columbus' fifty-two students made a mean growih of six

months but viere cightcen months l)é]ow grade level at the time of the post-
test.

Thirty-three percent made at least one year! s growth; twenty-scven
percent madc a suﬁst:mtial aprovement; and, fifty percent made a noderate
improvoment of at least onc month's growth per month of instruction.

Longfellow's 115 students made a substantial mecan growth of onc vear
and onc month and werc ten months below grade level at the post-test.

Forty-three percent made at least one ycar's growth; forty perceat
made a substantial improvement; and, sixty percent made a moderate

improvement.

Conclusion: Even though the mean increase for the control group wvas

——— - e s N
,..%

two montits greater, this differcnce was not significant. Statistically,

there was no significant differcnce between the mcan gain scores of the
two groups. On the basis of the test results, the groups are about the
samc.

Chart VI1I displays the growth of the cxperimental group.
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, Chart VII
M Comprehensive Tests of Basie Skills
m Ianguage ~ Grade 5
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Reading - Grade 6

The following table- indicates the scores of the rcading rcsults from

the Comprehensive Test of Basic Skills. Both control and experimental

groups are indicated.

Tuble IX
, o T —,“T* e :
cSchool 17 Standrnrd Grade
Ienn Equivalents Grewth
Exoezdrestnd - -
Franklin
e 61 , LO3.1E .3
Lincoln
e h7 363,87 3.l
‘o5t Lo 112,61 .5 41,1

Total X.operimental

Pre 108 386,07 39

Contrcl - X
Colunnus

Fre Lo L1k 5 k.6

Pezt 0 436,40 5.1 +.5
Longfellew ,

[

Fre 116 b273, 54 b,7

Fost 116 ’“‘3’10?3 503 +06
Total Control

Fro 116 h21.13 Low

Fart o es 114,00 €53 +. 6
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The experimental group had a mean growth of two months grcater than
the control group. ‘The experimental group was twenty-onc months below grade
level compared to fifteen months below erade level for the control group.

Franklin: The sixty-one students at Franklin made a slight improve-
ment of only four months for the seven months of instruction. The post-test
mean was twenty-one months below grade level,

At the timce of the pre-test, eleven percent were at or above grade
Jevel; while for the post-test, -cight percent were at or above grade level.

About twenty-three percent achieved onc year's growth for thc seven
months of instruction; slightly over sixtecn percent made a substantial
growth; and, about forty-one percent mude a moderate improvencnt of at
least one month's growth per menth of instruction.

Lincoln: The forty-seven students made on the average a substantial
growth of onc year and one month. Still, they were twenty-three months
below grade level. .

Slightly over forty-two percent achieved at lecast one year's growth;
s}ightly over twenty-nine percent wade a substantial grovwti; and, about
fifty-three percent made a moderate amount of improvement.,

It should be noted that therc werc some especially high gains made
which are far beyond normal expsctations. TFour gain scores ranged from a
low of 3.2 to a high of 8.4." These scores are difficult to explain as
ocanring only b)"chance.

Control Group: The students at Columbus had a mean incicase of five

mcnths and were seventeen months below grade level on the post-test.
Thirty pevcent achicved at lcast one year's growth; the same thirty
percent achicved a substantial growth-of at least 1.5 month's growth per

month of instruction; and, thirty-five maintaincd one month's growth for
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each month of instruction.
The Longfellow students attained a mean growth of six months and
were at the time of the p55t~tcst fiftecn months below grade level.
Eighteen percent achicved at least one year's growth; eleven
percent achicved a substantial growth of at least onc and onc-half month's
growth per month of instruction; and, thirty-seven percent maintained a
moderate rate of growth.
. Conclusion: While the mean growth scores were only slightly in favor
of the cxperimental group, the additional percentages making increascs tends
to also favor the experimental group. A "t" test indicated that only
Lincoln of the experimental group was significantly higher in its mean
gain score.

No chart will be presented this time as the low score for Lincoln

on the pre-test would make the chart too large for this size paper.
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Language - Grade 6

Table X presents the results of the language component of tie

Comprchensive Test of Basic Skills. Both control and experimental groups

arc prescnted.

Table X

- waeandoo
‘School N Standara Grzde
i'aen Fouvivelenes Growth

Bepapiyvoonied
Franzlin

Pro 61 307.27 L.1

Tost 61 k25,08 h.8 o7
Lincoln

re b1y F5(0.22 Felt

Poxt L5 Leg. 2l o +1.0

Totad Exporinents)

Pre 106
Yost 106

W
0
2528, ]
P
1)
N
£
> o
=~} Co

+e 9

Conktral

DRt

Coluibus

Tre Lo
Post Lo

ImnngTellowr

Pre 115
Poat 115

405,87
L25.0Y

&
o\

+.5

L1612
L3842

(O, B 2
* e
= ON

Totald Control

-

i\n

¥Yro g 15
Yost 15

13,47 .5
Lskilhs 5.0 +e 5
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Making a moderate improvement of nine months, the experimental group
exceeded the meun gain of the centrol group by four months. Both means were
well below grade level.

Jranklin:  The students made a moderate improvement of one month's

growth for cach month of instruction.

Mmost twenty percent made onc ycar's growth for the seven months of
instruction; eighteen percent made a substantial growth of at least onc and
-onc-half month's growth per month of instruction; and, slightly over thirty-
nine percent made a moderate improvement of at least one month's growth for
cach month of instruction. Therc was only onc abnormally high gain of 5.2
years.,

Lincoln: On the average a full year's growth was achieved. Forty-
four percent made at least ﬂ]is much growth.

A little over thirty-five percent made a substantial growth of at
least one and onc-haif month's growth per month of instruction; and, sixty-
two percent made a moderatc improvement by maintaining at least onc month's
growth for cach ronth of instruction.

Control Group: Both Columbus and Longfellow made a mean gain of five

months. Twenty-five percent of Columbus' students and about twenty-eigh't
percent of Longfellow's students made at least one ycar's growth; scventeen
percent of Columbus' and twenty-six percent of Longfellow's students made a
substantial growth of at Jeast 1.5 month's growth per month of instruction;
and, about forty-three percent of the scudents at Columbus and about forty-
seven percent of the students at Longfellow maintained a moderate growth of
at lcast one month's growth for cach month of instruction.

Conclusion: The experimental mean was significantly more than the

mean of the control group. Again, Lincoln's mean growth and pcrcentage growth
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was significant]y better than the others.

Again, because of the low score of Lincoln on the pre-test a chart

cansot be produced as it would be too large for this size paper.
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This table provides a grade by grade sunmmary of the test results for

reading.
Table XII
e i - (Crae sonvadonb Saouth -

Firss 140 2.0

Sncond

Ut o o 4P S

e - 1L75
Yozt 174
Thind

P )

D

(J

T{‘IC‘"I
T

Pre
Post

NN
niln

Ward
Feanlng

Pre 79
Post 79

Fourth
Reading

Pre 103
Post 103

Ianguaze

Tre 102
Fost 162

Pitrth

P ry v

Keadling

Pre - 90
Fost o0

Iansuagse
Tre ol

Fost 91.
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The reeding specislist ar Thousan! Oalis School maintains longi-
< $ :

tudinal records in #eadira achicevenent fory ESEA decipnated nupils,
X g huj

In cnllaberation wivh uhe clossroon tcecacher un-to-date upil profiles
1 I

of phenice' tost woere FRRNe The longitudinal test record besins

in grade one and srudents are F owed through grade three. Teats
adwinistercd by i ccralist incindn Gates-McGinite, Botel Nord
List and Lotel Youvd Cpprosites.,  The instructional reading level of

cach child is oisc recordod.

Year-cnd swmnarics of Lroup achicvenent by prade and teacher include

aata whiich irdicard the following:
L. Individuzl pupil growth

2. Instructional materiols vsed by the teachor (first grade)

3. Awount of paraprolessional assistance in the classroon

<

First Grade

e et e e e e

Five first-grade tcachers h

1
<

o8

ac a teotel of 39 LSEA designated children.
Four teachers werc assisted by a half-{ime instructional aide while
the other had a

full-time aide in Ler classroon. Results of the

reading poroagram are repoxted din Table |

- OF 39 First-gvade BSIA

antl,
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children, 12 wore rowling above grade level--one to two and o bl L

years, b were at grode level, vhile 22 were once half to unc ycar

helow prade level.

S(((n n Gr ulo

Records of sceond-grade students indicate their progress Lrom
first prade to the the end of sccond grade. Of the four sccond-
grade teachers one had a full-time instructional aide for the full

vear. One had the services of a half-time aidc for the spring

scmester, while the other two had no instructional aide in their
classroons. The progress of 33 ESEA students indicated that 11 or

1/3 of the group were rcading above grade level at the end of the
schoel year. Ninc students were at .5 year below grade 1ével

while 14 were 1 to 1.5 ycar's behind. Individual tcacher suwmnarics
arc recorded in Table II. The growth pattern of the sccond graders
reveals that of the 33 seccond graders, 10 made 1.5 to 2.5 yca}“

growth, 12 made achievement gains of .75 to 1.0 year while 12 fecll

below that level in reading growth.

Third Grade

Third grade rccords have been maintained for ESCA pupils from the
first grade. There were six tcachers with a t6t31 of 48 Title I
designated children. One tcacher had a full-tine instructional
aide for the full year while cne had an aide half time for the

spring scmester.  Table JTT shows that GIA students were reading
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shove orade fevel at the end of the achool year. Licht were reaaing
at erade level, 14 scored i year below, 11 one ycor below, while 9
students werce nerce thon one year below grade level.  The growth

-

record reveals that 7 third graders moade 1.5 year's grewth in

reading while 19 achieved a year's gain, Tﬁus, nearly 50% of the f
ESEA designated third egraders made 1 to 1.5 year's gain in rcading. %
Two students prosressed .75 year while 20 made less growth. ;
Reading profiles on first, sccond and third-grade students indicate %
thot of 121 ESIA desighated students, 51 or 415 wade 1 to 1.5 yoaf's 4
growth in rcading achicverient at Thousand Oaks School, '

- ;

Supnpary and Recompendations

Thousand Quks rccords of JSEA children in rcading arce graphic and ‘
revealing showing pupil perfornance and.growth in a systcmatic
fashion. Classroom teachers and recading specialists can readily
deternine the child's progress, strengths and weaknesses. Such
cunulative records by the LSEA designated students can serve as a
diagnostic and prescriptive tool. It is rcconmended thercfore that
reading profilcs.bc dcvclépcd and maintainoed by skills specialists

at each ESEA designated school. Summary shcets by classroons provide.
information which pinpoint the achievement gains by teacher. Further,

comparisions can be made between aided and non-aided classroors.
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| THOUSAND OAKS SCHOOL
THIRD GRADE - READING LEVELS § GROWTH RECORD - 1970-71
: ESEA DESIGNATED STUDENTS :

_ Reading Level Reading Growth (In Years)
Teacher Instructional’ 2 1 2 1 2
Aide time 1114 2% 2% 3 3% 4l 42 sl 0 .25 ..50 .75 1.0 1.5
A 2 1 2 2 1 2 5 ]
| ‘
B i llalf Time 1 1 1 4 5 2 1 2 1 7 1 4
i spring .
t
C Full- Time 1 2 1 3 1 1 4 1
Full Year . : lp)
o
D 1 1 1. 1 1 2 1
E 1 3 3 1 1 4 -1 4
F 1 2 2 4 1
TUTAL | 2 1 6 11 14 8 4 2 2 2 16 = 2 19 7
!
E/8/3
m y
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Mathematics - Grade 1

The following table provides a breakdown of the test results for
the mathematics component of the Cooperative Primary Test for grade 1,
adminiﬁtered May, 1971.

!

Table XIII

- - v P VS S LY g SIS & o S Pl

School N sead :g Q ;1 Bose 0 u"'“‘u“'c ts
Euecson 18 - | 13661 | 1.8
Jef'vereon 9 . 13777 1.9
Iz Conte hg | 135.72 1.8
Thousand C2ins 7h - A37.9% 1.9
Tilden 9 | 133.88 1.5
Washin:toin 12 138,08 1.9
Tobel 1y 170 T B

PR PN 2t e s Seveaes e e S -~

As can be easily secn, all the school except one were at 6r above
grade level. The following provides a brief school by school description.

Emerson: The mean grade equivalent for the post-test was 1.8, with
a median grade cquivalent of 1.6. Of the 18 students who took the test,
67 percent of the students were at grade level or bétter. The scores
ranged from a low of 1.0 to a high of 3.3. One-thind of the students
were below grade level at the time of the exam.

Jefferson: Only nine students out of 14 took the post-test, with
a mean grade equivalent of 1.9 and a median grade-equivalent of 1.8.
Seven of the nine students were at or above gradé level. The scores
range from 1.5 to 2.2.

l.c Conte: 48 students took the cxamination, with a mean grade

cquivalent of 1.8 and a median grade equivalent of 1.6. 18, or 37.5%

of the students were at or above grode level. The range of scores was

66




from 1.1 to 3.5.

Thousand Oaks: 74 students took the post-test with a mean grade

cquivalent of 1.8 and d median grade cquivalent of the same score.

The range of scores was from 1.0 to 4.1. 64% of the students were at

Y

or above grade -level. 45% of the students had gradc equivalents of
2.0 or better, with about 9% having grade equivalents of 3.0 or better. 4,
Tilden: Nine students participated in the post-test and achieved 1
— 1
(4

grade equivalents of 1.5. Only onc student was at grade level or
better with a score of 2.3. The remaining eight students were on
the average, 4 months below grade level.

Washington: The mean for the twelve students was 1.9, with a
median grade equivalent of 2.0. Ninc of the twelve, or seventy-five
percent, werc at or-above gradec level. The scores rangeci from a low
of 1.3toa high'of 2.3.

Total: Tor.the 170 students taking the post-test, their com-

bined mean grade eqiiivalent was 1.8 and was achieved by a 1little

more than 55% of the students.

, Mathematics - Grade 2

The following tablc provides a brcakdown of the scores for the

second grade. Tilden's scores were excluded for lack of pre-test

scores.
Table X1V
: S 3aal.eed Score rade . . Growth.
| Schocl N S J}»genoon. Louisi};ﬁts 10 |
’ Enerson
|

Pre 14 133;'78 105
¢ Fost 1""’ 1 405? 205 +1l.0

Jef{erson

A Py~ 36 1?70 72 1. 9
r ~ Post 36 140,36 2.1 #6220
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Table XIV
(Continued)

——

- 00

School i Senlad Seore Grade Crowtn
laan Eanivalenss

——— - —woe

» L vne - oy -y -

12 Conte

Pre. 23 131.%5 1.7

Teaov 23 158052 2,0 Fe70
Thouszind Cnlks

I'ro 27 o 123. 81 1.0% :

I)OS ¥ 22 ) 13() (-27 2.0 -’.'1.0*

" Washingcon

Pre 6 10,17 2.1

Yot 6 147,50 2.7 +0,6
Totald TSinA .

Pl‘e * l 01 132582 . lo,l'

POSt .}.Oj l"'Oo’/l 202 "'008

L g

#Peoro2bLly jess bhon, 1.0, eoveeaveptly, srowih, e prohzbly mere
Phen Lo g BELTERS TdiFord el on Doy fudither explonation.

[ Y e 2

Again, it can be seen that for the combined group, the post-test
grade equivalent mean was 2.2, or six months below the national norm.
The average amont of growth was moderate and the growth achievement
was greater than one month's growth per wonth of i.usfruction between
the time the two tests were given. The following is a more detailed
analysis of the test results by school.

Emerson: At the time of the pre-test, only three of the fourtcen
students taking the test were at grade level. The pre-test-mean grade
equivalent was 1.5, with a median grade cquivalent of 1.45. The pre-
test range of scores was from 1.0 }:o 2.6. At the time of the post-test,
two students were at‘ or above national grade level, with respective
acores of 4.1 and 4.4. A me:in growth of 1.0 was more than a month's

growth per month of instruction which would qualify for a rating of
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Imerson (Continued): "moderate' growth. lHowever, 50 percent of thce
students achieved more than 10.5 months' growth which would qualify them
for a rating of nsubstantial growth. Tn fact a little over twenty-cight
percent of the students achieved more than fifteen months' growth, or
better than two months' growth per month of instruction. While most of
the students achieved an almost "'substantial' improvement for the seven
months of instruction, they werec still below grade level at the time of
the post-test.

Jefferson: Of thirty-six who took the pre and post-test, their mean
grade equivalents were 1.8 and 2.1 respectively. Their respective median
grade equivalents were 1.75 and 2.10. On the average, there was only two
months' growth which was a very negligible and not statisticdlly signifi-
cant [igure. Only nincteen percent of the students achieved at least a-
month's growth pér month of instruction. Eleven percent of the students
were at or above -grade level at the time of the post-test; consequently,
cighty-nine percent were still below grade level.

Le Conte: For the twenty-three students taking both tests, the
mean grade equivalents were 1.3 and 2.0. On thc average, they achieved

seven months of growth or one month's growth per month of instruction

which would qualify them for a rating of "moderate" ‘improvement. Slightly

over twenty-one percent of the students achieved more than 1.5 months'
growth per month of instruction.

At the time of the pre-test, only one student was at or above grade
level; at the time of the post-test, only two wcre at or above grade
level. While the group did achieve a month's growth per 1nontﬁ of instruc-
tion, they started quite low and finished quite low, on the average of
cight months below gfade level.

-44-




Thousand Oaks:  The program was expinded to include close to
sixty-six students, but only twenty-two had both pre- and post-test
scores. ‘the pre-test grade equivalent mean was 1.0, but was probably
cven lower as twelve students rcceived raw scores of zero. If one
were to calculate what the pre-test mean was, it would probably be close
to eight months--a figure which really has little rcicvance. On the
average they achieved ten months' growth, or more than one month's
growth per month of instruction which would qualify as "moderate"
improvement. Of those students with pre-test raw scorcs of zero (which
was misleadingly equated with a grade equivaleﬁt of 1.0), their post-
test mean grade equivalent was 1.86. Onc can conjccture that these
twelve students were not ''prepared" to take the pre-test, for whatever
reason, and that their raw scores of zero were automatically given
grade equivalents of 1.0.

I1f these twelve scores of zero are excluded from the analysis,
then the remaining ten students would have had a pre-test mcan grade
equivalent of 2.0 and a post-test mean grade equivalent of 2.1,
thereby making only one month's growth during the seven months period
of instruction bctween the two tests.

A1l but two of the twenty-two students were still below the
national grade level at the time of the post-test, although achieving
a mean growth score of 10 monti during the seven months of instruction.
Even then, this growth score cén be mislgading in light of the‘ Zero
scores at thc pre-test. One can conjecture that either substantially
morc or less \;ras achieved in terms of the mean growth scorss depending
upon one's .interpretation of the pre-test zero scores. The data does

not permit me to adequately give credencc to one interpretation over the

other.
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Tilden: The students only had post-test scoves, as no pre-test
scores could be located. Of the cight students taking the post-test,
the mean grade cquivalent was 2.0 and the median grade equivalent was

1.8. Beyond that, the data docs not allow for asy further elaboration.

Washineton: Only six students were reported to have taken both
e s . b ’ p

the pre- and post-tests. Their respective mean grade equivalents are
2.1 and 2.7, with their respcctive median grade cequivalents of 2.25
and 2.50. The mean growth of six months was slightly less than one
month's growth per month of instruction, although two students did
excecd this growth. The small number of studeni.. taking the tests
does not permit further elaboration.

Total TSFA: Collectively, there were 101 students for whom

there were both pre- and pbst:test scores. Their mean grade equiva-
lents were 1.4 and 2.2 respectively. The mean growth score indicated
moderate improvement of slightly wmore than one month's growth per
month of instruction for the scven months between the Fall and Spring
testing, even though they werc six months lLelow the national grade
level.

The following pages will indicate for each school its progress,

by use of a bar graph, in meeting its objectives for the ESIA program.
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Mathematics - Grade 3

Table XV presents the breakdown of the results from the two mathematic

components, computational and conceptual, of the Stanford Achievement Test.

Pleasc take note of the fact that scaled scores were not available for this

test and that raw sxores will be uscd instcad.

Table XV

- v ey

-

Tt ioen Git e
Sehoos N Dow Boeore Poulivalents Crowth
Jeffrmaon
Computnbional
Pre 37 - 13.29 1.9
Tost 37 . 20032 207 +08
Conecentual
Pre 37 60 .13 1.13‘
Post 37 16.27 2.6 Fle?
In Corto
Coumputoticnal
Pre 28 - 18 . l'fé 24 3
Post 28 24, 50 2.9 4.6
Concevtual
re 28 13.78 245
Poy 28 19.064 2.7 +e2
Thovzand Czhke
[
Computational
Pre 53 15.62 2.1
Post 5 35 2.8 o7
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Senool H . Lo Scourc vl velents Growih

Thounand Colao

LT YRR e -.--— o~ tam et e s

Cencaptan]
Tre 1.5 10.55 2.2
Post 1R 19.50 3.0 e &
"L ey '

Comvutationoel

Fre 1.0 14,20 . 1.9 :
oot 20 29,90 Felb +1e5

Concencual

Pre . 9 © . 10,66

NN
® @
~ &

Tost , 9 17.22 T +e5
Washincten \
Computati onai
Tre 13 18.84 2.4
Post 13 23.69 2.9 +¢ 5

Concentunl

Pre 13 é6.46 1.4
: 2.4

Post 13 13.00 +1,0

Total TSMA

Computational
Pre 141 15.77

O

L J L J
\% B

Post 142 22..90 ’ +e8
Concoptual
f Pre 135 9.62 2.0
; Post 135 17.86 2.8 +.8
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The following provides a bricf discussion of the results for cach

school.

Bmerson: Since there were no pre-test scorcs available, along with

the absence of‘ post-test scorcs for the conceptual section, no analysis is
possiblc.

seven students took the tests and received 'pre~test mean gradcequivalents
of 1.9 and post- test mean grade equivalents of 2.7 for a growth of cight
months or better than one month's growth for the scven months of instructien.
The median grade equivalents were 1.8 and 2.8 respectively. For _thé pre-
test, there were no students who began at grade level and for the post-test
only one was at grade level. More than fifty percent of the students made
more than a month's growth for cach month on instruction. Twenty-nine
percent also made a '"substantial'' improvement by exceeding 1.5 months' of
growth for each month of instruction. The range on the pre-test was from
a low of 1.2 to a high of 3.0. The range for the post-test was 1.5 to 3.8.
Even though the post-test mean score was still 1.1 years below grade level,
the students made a "moderate'' improvement over the seven month period.

The conceptual component was also taken by the same thirty-seven
students with a pre-test grade equivalent mean of 1.4 and a post-test grade
equivalent mean of 2.6 for a substantial growth of twelve months during the
seven months of instruction. At the time of the pre-test, all the students
were below grade level; however, at the time of the post test, five students,
or better than 10%, were above grade level. While the pre-test range was
from 1.0 to 3.}, the post-test range increased from 1.0 to a high of 4.7.
Even though the students were on the average over a yecar below grade level,

they did make a substantial growth of better than 1.5 months per month of
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instruction.

Le Conte: On the coumputational part, twenty-eight scores were available

with pre-mean grade cqui\'v'u].cnts of 2.3 and a post-test mean grade equivalent
of 2.9. Tihe growth of six months was alinost moderate, falling only onc
month short of this rating. At the time of the pre-test, only threce students
were at or above grade level compared to an equal amount for the post-test.
The pre-test range was from 1.3 to 3.8 while the post-\tcst range was from
1.6 to 4.3 Additionally, twenty-five percent of the students did achieve

a substantial growth by excecding 1.5 month's growth for cach of the scven
months of instruction. Nonetheless, the posf-test mean was stiil nine
months below grade level.

The conceptual aspect of the test showed very little growth, from a
mean grade equivalent of 2.5 t(; a post-test mean gradc equivalent of 2.7.
Significuont, however, was the fact that one seventh of the students werc
above grade level on the post-test. While only two students were rated at
or above the third grade level for the pre-test, the post-test scores in-
dicated that better than half of the students were doing 3.0 work or better
(to a high of 5.7). Again the growth was insignificant and the mean grade
equivalent was more than a year below grade level. However, more than
fifty-percent of the students were at some level of the third grade or better
at the time of the post-test compared to only two students who were doing
some level of third grade work at the time of the pre-test.

:

Thousand Oaks: The computational scction produced some seemingly
perplexing scores. A correlation using Pearson's Product Moment Coefficient
led to a correlation of -.485 at the .001 level of significance. Apparently,
those with hig}; scorcs on the pre-test had regressed towards the mean on the

post-test; while those who scored low on the pre-test tended to move towards

- 54 -

'76




e s a e —.

the mean.  Usuaily in the case of grade-cquivalent scores there is a tendency

for the scores at the extremes to b2 distorted. That is, the high scores are

PRFAS Lis it arat il

too high and low scores arc too low. On a re-test situation thesc scores tend

to regress towards the mcan; end in this particular situatjon werc almost
reversing their rank order. .

The mean growth of seven months was moderate even though the mean was
still one ycar bclow grade lcvel. Fifteen students excecded grade level at
the time of the pre-test while nonc did for the post-test. Considering the
negative correlation, this is not an unexpected finding. About twenty-six
percent of tihc students made a substantial improvement by exceeding the 1.5
month's growth for cach month of instruction ratc. These gaius, as might be
cxpected by the negative correlation, werc concentrated on thosc students
who ranked low on the pre-’cést. Perhaps this was a statistical normality
or perhaps the curriculum was geared to help those students with the low
scores and consequently they received the greatest hencfit from the program.

The conceptual .section produced no such negative correlation; in
tact, it had a positivc correlation of .45. The pre-test mcan grade
equivalent was 2.2 compared to a post-test mean grade cquivalent of 3.0 for
a moderate growth of eight months. Of the 48 students taking the tcst,
eleven were at or excceded grade level on the post-tést with a high score
of 5.7 and seven with a range from 4.0 to 4.9.

While the mean growth was eight months, thirty-nine percent made a
substantial growth excecding the criteria of 1.5 month's growth for each

month of instruction. Even though the students were on the average eight

months bclow gradec level, the amount of improvement made is quite significant.

Tilden: On the computational part, there was a substantial improve-

- 55 - ’
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ment of 1.6 years from 1.9 to 3.4.- ALl hut two of the students achicved
this growth. While only two werc at grade Jevel for the post-test, the
prowth was u significant‘factor. lowever, the small nuaber of scores
reported does not allow for any adequate explanation of this increase.

As for the coaceptual part, the growth was five months, from 2.2 to 2.7.
The students are still more than a year below the mean, compared to being
only fourAmonths below the mezn on the computational part of the test.

. Washington: The five months of growth for the computational section
was not significant. The post-test mean was eight months below grade
Jevel. The conceptual part indicated a moderate improvement of ten months
from 1.4 to 2.4; however, it was still fourtecen months less than grade
level.

Total ESKA: Tor both the computational and conceptual sections of
the Stanford Achievement Test, a moderate growth of eight months, or
slightly morc than one month for each month of instruction. The post-test
mcans were nine and ten months, respectively, below grade level.

Again, the schools' attempts to achieve the LSEA project's objectives

will be pictorially presented by a bar graph on the following pages.
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Chart X1I

Stanford Achievement Test - Mathematics

: Concents - Gradeﬁ_éj
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Mathematics - Grade 4
Grade four includes both an experimental and a control group. ; | .
Table XVI presents the break down for the two groups. f
Table XVI
}
4
IExpranded
School | N Standaxd Grade
‘ Fean : Pguivalents Growth
" Exvarinental
Franklin .
hﬁe | 55 3’4‘1050 3.)"' .
Fost 55 387,92 , 4.4 +1.0
Iincoln |
Pre Ly 327.59 3.1
{ Post Y 378.12 o2 +1l.1
Total Experimental
? Pre 102 .  335.09 3.2 -
Post 102 383.41 .3 +l.1
Control
Columbus
Pre Lo - 330457 3.2
Post Lo 365.81 ' 3.9 +o7
Longfellow -
[ ]
Pre 110 339.30 3.3
Post 110 ' 375010 L.l "“08
Total Control
Pre . 159 336 ° 61 3 . 3
Fost 159 . 372,24 4,0 E 4




On a preliminary look at the table, the experimental combincd mean
growth cxceeded that of the control group by four months. The control growth
made a moderate improvemént in making a month's growth for each month of
instruction; while the experimental group made a substantial growth by making
at least 1.5 months' growth for each month of instruction.

The following discussion will focus on comparing each of the experimental
schools with the combined contrel group. The control group is composed of |
.students with similar backgrounds but for whom the ESEA prbgram was not avail-
able. ‘

Franklin: Fifty-five students took both the pre and the post-test and
received grade equivalent means of 3.4 and 4.4 respectively, with respective
median grade equivalents of 3.4 and 4.0. They achieved one year's growth
for seven months of instrud.:ion.

The pre-test scores ranged from 2.1 to 5.6, while the post-test scores
ranged from 2.1 to 6.9. ‘At the time of the pre-test, eleven students were at
or above grade level, compared with .thirteen students who were at or above
grade level on the post-test. |

A little over fifty-eight percent of the students made one year's
growth for the seven months of instruction. A little more than eighty-one
percent made at least one month's growth for each month of instruction.
Fifty-eight percent also made a substantial improvement of at least 1.5
month's growth for each monfh of instrt;ction.

Lincoln: 47 students took both the pre and post-tests and improved
from a pre-test mean grade equivalent of 3.1 to 4.2 for a substantial growth
of more than 1.5 months for the seven months of instruction.

At the time of the pre-test, only four students were at or above grade
level, compared with seven on the post-test. At the time of the pre-test, only
six were ranked at some level of the fourth grade; while, at the post-test,
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thirty-two were achieving at some -level of the fourth grade.

Eighty percent of the students achieved at least one moﬂth's growth for
ecach month of instruction and fifty-three percent of the students made a sub-
stantial growth of at least 1.5 months' growth for each month of instruction.
However, they were still, on the average, four months below grade level.

Control Group: Longfellow students had a pre-test mean of 3.3 and a

post-test.mean of 4.1 and thereby made slightly more than one month's growth
,f;>r each month of instruction. Fifty-five percent of the students made at
least a moderate growth of one month.'s growth for each month of instruction,
compared to 80% and 81% for Franklin and Lincoln respectively. Twenty peréent
of Longfellow students made a substantial improvement of at least 1.5 month's
growth per month of instruction, comp.ared to 58% and 53% for Franklin.
Columbus students had 'a pre-test mean of 3.2 and a post-test mean of
3.9 and thereby achieved a moderate improvement of one month's growth for each

month of instruction. 40% of the students made at least this rate, compared

to 80% and 81% for the experimental schools. A substantial improvement of at
least 1.5 month's growth for ~ach month of instruction was achieved by slightly
more than sixteen percent of the students conipared to fifty-eigh and fifty-

three for the two experimental schools.

$:
E‘ Conclusion: The foregoing discussion should lead one to the conclusion

that the experimental schools did significantly better than the control schools.
Statistically, the differenée was also significant at the .01 level. The chart:

on the following page displays the growth of the experimental schools.
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Chart XIV

Comprehensive Tests of Baslc Skills
Mathematics - Grade 4
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Mathematics - Grade 5

Grade five includes both an experimental and a control group. Table

XVII presents the breakdown for the two groups.

R S T T Uy . T vt

Table XVII
xpandea
School N Standard Grade
: rean Equivelents Growth
'Ezperimer&gl
Franklin _
Pre Wl 35774 3.6
Post Wl 386.72 l"o’"’ ¢ "'08
Lincoln o
Pre L5 354.93 3¢5
Post ’4’5 400;36 ) '4'07 "‘1.2
Total Experimental
Pre 89 354,67 346
Post ) 89 39’&"062 406 +1le0
Control
Columbus
Pre L9 352,85 3.6
POSt 49 377000 u‘ol "'.5
longfellow
Pre 117 371,40 " 4,0
Post 117 . u0009? '-h? +07
Total Control
Pre 166 365,92 3.9
Post 165 393,86 k.5 +46
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The total experimental mean growth .exceeded that of the total control
group by four months. The total experimental made a substantial growth of
one ycar during a seven ﬁloxltll period of instruction between the two testing
dates. The mean grade- equivalents for both groups is about the same, 4..6
for the experimental and 4.5 for the control. The growth for the control
group was less than moderate -- five months' growth during a seven month
period on. instruction.

The significance of the apparent differences will be discussed in the
following paragraphs. The experimental schools will be presented first and
the control group will be di.scusseci in terms'of them. .

Franklin: Forty-four students took both the pre and the po.st-tests
and rcceived mean grade e'quival'ents of 3.6 and 4.4, with medians of 3.75 and
4.55 respectively. Moderaté improvement was achieved with slightly over one
month's progress for each month of instruction.

The pre-test scores ranged from 2.3 to 6.3, while the post-test range
went from 2.1 to 6.7. At the time of the pre-test there were four students
at or ahove grade level; and at the time of the post-test, there were also

four students.

Twenty-five percent of the students made one year's growth during the

seven months of instruction. Fifty percent of the students made at least one
month's growth for each month of instruction. Twenty-five percent also made
a '"'substantial'’ mprovemenf of at least 1.5 month's growth for each of the
seven months of instruction. Still, the post-test mean was one year and four
months below grade level.

Lincoln: The forty-five students from Lincoln made one year and two
months' growth during the seven month period of instruction by raising their
mean grade equivalent frdn 3.5 to 4.7.

' - 69 -
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The pre-test scores went from a low ¢f 1.7 to a high of 5.5, with only
one student being at or above grade level. With scven students at or above
grade lecvel, the range oi’ the post-test's scores was from 2.2 to 7.7.

Slightly over sixty-two percent of the students achieved a year's
growth during the seven month period of instruction. On the other hand,
seventy-one percent achieved moderate improve.ent with one month's growth
for each r.nonth of instruction. A substantial growth of at least 1.5 months
per month of instruction was achieved by almost fifty-six i)ercent of the
students. However, the post-tcst mean was one year and three months below
grade level. |

Control Group: The 117 students from Longfellow had pre and post-tests

means of 4.0 and 4.7 respéctive}y and thereby moderately improved by main-
taining one month's growth for each month of instruction.

The pre-test range went from 2.4 to 7.5 with slightly less than fiftecn
percent at or above grade level, a figure comparable to the experimental group.
The post-test range went from 2.1 to. 9.2, with seventeen percent at or ahove
grade level which exceedgd that of the expe;'imental group. Twenty-eight
percent achieved one year's growth, compared to twenty-five and sixty-two
percent for the experimental group.

Slightly over fifty-percenf maintained a moderate improvement, compared
to fifty and seventy-one percent for the experimental group.'

Twenty-nine percent m;';lde a substantial improyement of 1.5 month's growth
for each month of instruction compared to twenty-five and fifty-six percent
for the experimental schools.

The forty-nine students at Columbus made less than moderate growth by
raising their mean score from 3.6 to 4.1.

Twenty-six percent of the students made one year's growth, as compared

W
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to- twenty-six and sixty-two percent for Jranklin and Lincoln respectively.
Forty-two percent maintained a month's growth for cach month of instruction;
while, the experimental group's result was fifty and seventy-one percent.

Substantial improvement was achieved by t\.venty-two percent of the
students, slightly less than Franklin and about half of that of Lincoln.

Conclusion: The foregoing discussion should lead one to believe that
the experimental group did do better than the control. Franklin did only
§iight1y better than the control group, with Lincoln being significantly
better. llowever, Lincoln did have some very high gains ranging from two to
four years. | |

Chart XVI on the following page displays the extent of improvement

for both Franklin and Lincoln.
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Mathematics - Grade 6

The sixth grade includes both an expcrimental and a control group.
Table XVIIT gives the breakdown for the two groups. A discussion of the
findings will follow.

Table XVIII

. rpanacd
School Standard Cradec
' Fean Eaulvalents Growth

Experivantald
Franklin

Pre 62 06,2l
Post 62 427,87

Lincoln

Pre u‘3 3?6. 58
Fost L3 411,863

Total Experincntal .

Pre 105
Post 105

Control

Columbus

Pre ’ 3860 8?
Post : 413,85

Longfellow

Ere 1502.95
Fost 429,60

Total Control

Pre ’ 154
Post 154
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A preliminary analysis of the table indicates that the growth for both
the experimental and control groups, when each is combined, is moderatc --
that is, there was onc month of growth for each month of instruction. The
pre and post-test grade equivalent means for both the control group and the
experimental group are essentially the same. The mean growth, therefore, is
of little use in determining whether the experimental group made greater
progress than the control group. The following paragraphs will be devoted
,tb ascertaining any significant differences, if any, between the two groups.

Franklin: The sixty-two 'studénts made slightly less than a moderate
improvement by increasing by six months their méan grade equivalent from.
4.8 to 5.4, which was one year and four months below grade level.

* The pre-test range of scores went from 3.0 to 8.5, with almost thirty-
nine percent being at or above grade level. The post-test range went from a
low of 2.3 to a high of 9.5, with slightly over fourteen percent being at or
above grade level. |

About twenty-one percent of the students made one year's growth during
the seven month period of instruction; while, forty-four percent méde one
month's growth or better for each month of instruction.

Slightly over fourteen percent made a substantial improvement of 1.5
} months' growth for each month of instruction. On the other hand, about fifty-
five percent made less than one month's growth for each month of instruction.
About thirt.een,pefcent show no growth or less.

Lincoln: The forty-three students showed a moderate improvement of

nine months from a mean grade equivalent of 4.1 to 5.0, but still considerably
below grade lev'el.

The pre-test range was from 2.3 to 6.2, with close to nineteen percent
being at or above grade level. The post-test ranged from 2.6 to 10.51, with

-5 -
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over cleven percent being at or above grade level.

Over thirty-two pelccnt achieved a ycar's growth dur ing the time of
instruction, with flftY'elght percent maintaining at least one month's growth
for each month of 1nstruct10n.

“A substantlal improvement of at least 1.5 months' growth for each month
of 1nstruct1 on was accomplished by about twenty- eight percent of the students.
About forty-two percent showed less than one month's growth per month of in-
struction; only two students iﬁdicated no improvement or less.

Control Group: The forty students at Columbus showed a moderate

improvement of one month's growth pef month of instructidn, from 4.3 to 5.0.

The pre-test range was from 1.9 to 7.8, with twenty percent at or above
grade level, compared to 39% and 10% for the experimental gr.oup.' The post-
test ranged from 3.7 td 7.6, \;lith five percent being at or above grade level
as comparcd to 14% and 11% for Franklin and Lincoln. |

While Franklin's and Lincoln's percentage of students making at lest
one year's growth was twenty-oné and fhirty- tx«;o,' Columbus' percentage was
twentv-five.

Twenty-two percent, compared to fourteen and twenty-eight percent for
the experimental, made a substantial improvement of at least 1.5 month's
growth for eacu month of instruction'. |

Longfellow's 114 studel.lts also made a moderate improvement of at least
one month's growth for each month of instruction -- from 4.7 to 5.4.

The pre-test range was from 2.7 to 8.2, with fourteen percent at or
above grade level. The post-test rangéd from 1.7 to 9.5, with twelve percent

at or above grade level, compared to fourteen and eleven percent for Franklin

and Lincoln. .
Slightly over thirty-two percent made one year's growth, compared to
- 76 - ' "
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SUMMARY

The following table provides a grade by grade summary of the test

results for mathematics.

Table XI
Grade i Crode Fauivalent . Grcith
" PLarst 170 | '1,8
Pre 101 L4 - _
Post 101 2.2 +o8
Thi.xd
Computational
Fre 1k 2.1
Yoalh 141 2.9 +¢8
Consepihuzl
Pre 135 2.0 . .
Post 135' 2.8 .48
Fourth
Pre 102 Zo 2 ,
Post 102 3 +l.1
Fifth
Pre 89 _ .3.6
Post 89 o6 +1.0
Sixth
Pre _ 105 h, 5
Post 105 5.2 Y
- 38 -
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Franklin

SUMMARY OF DATA TOR THE MATHEMATICS COMPONENT

(Tnclude Date from both standardized and non-standardized instru-
ments, e.g. Attitude Scales, ctc.)

Standardized Instruments

" California Testing Battery Scries - October 1970, May 1971

Lorge Thorndikc Test was also given to the sixth graders.

As of June 10, 1971 the results of the May testing are not avail-
able. Without the results of the post test, no valid generalizations
can be made. Data is insufficient for gathering statistical informa-

tion.

Faculty members who answered a questionnaire expressed eagerness

for secing CTBS results.

Non-Standardized Instruments

I. Diagnostic Test for Basic Computational Skilis, Opecrations
With Whole Numbers. This test was administered by each
teacher during math periods, Tﬁe test was given to all pupils
in the school in early September and in late May. Six teachers
also tested all of their pupils in March 1971.% |

*Copies of the three instruments are included with this report.

94




~ Diagnostic Instruments (Non-Skill Areas)
This tool -in.c.ludes an in*fcntory, an oral interview with
observations by the interviewer and was administcfed to
50 ESEA designated students in early September and in late
May. The intcrvicwers were instructional aides working in

the ESEA Math Program.

Individual Interview Inventory of Arithmetic Understandings
(Computation Analysis)

This tool was administercd to 20 students in September and

June by instructional aides. The tool éonsists of the aide
observing each student as he works 5 multiplication problems.
The aide checks appropriate columns on the data sheet. The
studént explains his met]u.)d of "figuring" as he does each

problen.

Hewlett Packard Computer Drill and Practice Program - Pupil

Reports 225 ESEA students participated in this program.
Students received 7 minutes of drill on a teletype and 5
minutes of assistance off the teletype daily. This is in
addition to the services provided by the other facets of the

ESEA Program.

Classroom teachers, aides, home teachers, and teachers of special
education compléted evaluations of the program April 1, 1971 and
June 8, 1971.. Listed below are some of their responses. In addition

therc is objective data.




T T — SR e i

I. Diagnostic Test for Basic Computational Skills, Operations
With Whole Numbers
A. Results of June 8th questionnaire

"Lvaluate the diasnostic test given in September and May."

+..It is good to have a test that can provide norms
for the school or each grade level. The relative
progress of LSEA students can then be seen.
...llaving a ready means for carly diagnosis is help-
ful. I had my students look their September and
May test scores over at the end of the year. They
were plcased to see the progress that they had made.
It seemed to mean something to them. It was good

for them .to'see the progress they had made.

"Did it help. you pinpoint the weaknesses of your students?"

D ——

ﬁ 17 Yes - 0 _No
' .+.Great help.
...0nly of value in diagnosis of low achievers. DPointed

out who couldn't divide.

"Did you use it as one of your bases for grouping and/or

prescribing work?"

16 Yes l No
«..Yes (partially).
««.Definitely. ‘

.+:Not Really.




"Do you think it yrovided a valid measurc of your

students' growth?"

14 Yes 2 No 1 Yes and No
Yes and no. Many times the students made silly
mistakes .
...Ycs, insofar as it measurced the content items.
...My top children fell down on borrowing in May.

They hadn't been working on it for awhile.

...In those arcas.

"Would you like to sece a similar test available next year?"

17 Yes 0 No

oDefinitely.

. Sure.

...By all means.

...Yes. ELven more comprehensible.

.+.0nly for ESEA or other low achievers.

Objective Results
76 point test‘(Same test for all)

ESEA Students Mean 9/70 Score Mean §/71 Score Mean Gain
4th Grade 21.5 , 45.3 23.8
5th Grade 25.3 52.0 26.7
6th Grade 35.9 54.5 18.6

Commcnts :
Fourth and fifth grade tcachers were more desirous of the

services of the LSEA Math Program, morc cooperative, and
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II Diagnostic Instrumc kill'
. ‘ . ap struncnts (Non-Skill Arcas) - Since > of
attended Hath Forum (staff development meetings) in ) e omiy sone o
' the 50 ESEA students who were int i i
| Sk cre intervicwed in Septe ave
greater numbers than the sixth grade teachers. Some ' eptenber huve
been interviewed agpai '
. ‘s . .C} gain (we arc in the pr 5 of finishi ‘he
sixth grade tcachers were very cnthusiastic about our ( ' process of Himlshing th
post interviews), fcw results are ready. There are, however,

assistance.
' a few gencralizations that can be made based on the results

for students interviewed Sept 0
Cooperation for all facets of the Math Program was highest promher and June.

among the fourth grade teachers as a whole; followed by

: a. In Junc morc of the students fec 3 :
fifth grade teachers. In recality, therefore, the fourth o s feel that their best subject
. is math.
and fifth gradc ESEA students reccived morc assistance
b. More students would choose math than reading if they had

from the program than did the ESEA sixth grade students.
to make the choice. The number saying they would make

Somc sixth grade ESEA students and a lesser number of
this choice increcased in June.

fifth grade students received their only assistance from
. c. Positive feclings about math wer slate: i
the Math Program through érill and practice on the tele- ' ' 1610 retated more in June
: than -in September.

types. |
| d. cher.students reported that they get discouraged when

they get a math problem wrong. Many reported that they

The staff of the LESEA Math Program feel that the objective
are morc willing to stick with a problem until they

data from the Diagnostic Test for Basic Computational

conquer it.

Skills and the Hewlett Packard Computer'Drill and Practice
€. More students felt that they are good in math during the

Program reflect the pattern of utilization described above. !
i June interview.

o - et cmreeee et e -

|
| f. On the whole,.the students reported that they are more

The ESEA Math Program consists of 3 facets: .
willing to share what they have learned about math with

cs Woemmaee

a. Math resource teachers working with groups and whole
!

friends, tcachers, and g
classes in classrooms and in the Math Lab (one MRT ’ ’ parents now than they did in

September,

g. Some students who did not want to do math during their

b. 4 Math instructional aides - each working with ESEA
frce time at school, ‘reported in June that they now 1like

students in classroors and in the lab
to do math occasionally during free time. i

t

t

|

: %
9/70-6/71, another MRT 2/71-6/71) |
|

|

- |
c. Computer Drill and Practice Program - manned by all |
l

staff ' . '
It is difficult to account for the factors affecting growth. |




111. Individual Interview lnventory of Arithmetic Understandings
Only a few of the 20 ESEA students who were given this inter-
view in Scptember have been interviewed in June (process going
on now). However, of those intervicwed twice, most have more
ways of solving multiplication problems and arc using higher

level thought processes. Rote methods have decreased in use.

IV. Hewlett Packard Computer Drill and Practice Program
A. Results of Questionnaires
April 1, 1971 Questionnaire

"Gomment, if you would, on your fecelings about -the tele-

type program-and its effect on the skills development

or motivation of your participating students."

...Basically good, but costly.

...Believe individual help of tcacher more beneficial.

...Is stimulating for a 6th-grade student who so {ar
has shown no awarcness of basic concepts. ‘She said
that she enjoys it. |

...Children seemecd captivated by thc novelty of it and

anything that attracts low achievers to academic

activity is good.

.+.Excellent motivation. Students '"show of{" math lab
papers daily!! They show realopride and display
feelings of accqmplishment.

...1 feel that it is good becausc it introduces its

users to basic concepts and makes them develop

their facts quickly in order to "beat the machine".

ERIC 100




..:Several have bencfited greatly.

...Motivation. Good cffecct. Skills: very hard to
mcasﬁrc. I don't really know.

...] feel that the tecletypes have served as an excellent

" means of rcinforcing basic skills!

"Did some (do some) of ycur students use the Math Lab

at Junch time or after school? What do they think

about this opportunity?"

.Yes. They love it and (the ones who don't go during

class periods) wanted to know WHY they couldn't go
regularly..

Yes. They ﬁsually play the gamcs that are offered.

.They have cnjoyed this cpportunity.

Fun to pléy games.

.A number of my students are eagerly pursuing a study

of computers and how to program.

.Yes, many of my studeﬁts éo to the Math Lab at lunch and
after school so they can make their own computer progranms

and try some lessons.

S L A e

.Yes, fine! Math during frce time, optionally, great!!
.Yes, marveléus and exfremely motivating.

.Juan talks of little else at home according to his mother.
.Very glad they have this opportunity.

.Coordination between the classroom and the Math Lab ‘is
"good. I like being able to come down and supervise my
students sometimes. The carry over to the classroom is

good. Flexibility is important.
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«..With the curriculum guide in my room, I can sec what
my students will get before they get it.

-+ ..More coordination between tcachers and Math Lab staff.
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Junc 8, 1971 Questionnaire

"Evaluate this ycar's teletyne program."

...Great help in improving their skills.

...We necd t.he teletypes 1971-72. They motivate speed use
of.facts.

...The teletypes showing daily_ work were very helpful to low
achieving children \ho frequently showed and/or took home
~good papers,

...They scem to have been helpful for all my children us'ing';
them, as they give daily measure of success.

...Children like the machines and I think it helps as a mechani-
cal aide. .

+.»The children seemed to have gained a lot of independence using
the machinc.as.

...leletypcs as a frec time activity are fine - éxpcnsive though.
As a device for use with remedial students, I feel that they
are ineffectual for reasons of inappropriateness of materials -
all the way to unnecessary excit_ement for some students and
-~ hence detrimental.._

.. My Spanish-speaking.pupil secmed excited by the machines.

++«.My two home instruction students were "'turned on" to Math

and to the school by those machines. A child coming out of
marginal psychosis and cxtremely fearful of people and places
(now in Mrs. Kinght's EH room and home te'aching and just

starting to comc to school on his own in a specially run bus)
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gocs to the Math Lab on his own first thing in the morning -

" h )

preasel opi.ciwd, and intercsted - nay intrigucd. He nceds and

. want oo ansupport and reassurance, but it's great to him to

o be ! ‘ i on his own." Thanks Franklin and Math Lab and:

.

cverybody - there.

"Indicatc your students' cvaluation of the teletypes."

"Did the aritlmetic problems help you learn vour math better?"

.« .My students said they remembered doing similar problems on ‘
the teletype. ' ' S '

. . .Mixed response. Mainly positive,

. ..Some think so. | ‘ o

. . .My students tended to take teletype lessons very seriously
as a step forward in math.

.. .Students asked if they could go twice a day instcad of only

once.

. .Some of my students bragged about their pupil reports. They
learned how to get them from the machines and apparently
someonc in the Math Lab lets then get the reports themselves. !
Fine with me. |

...Some of my students are very upset when they do a poor lessdn

on the machines. They know when tile)' can do better.

.. .My students who didn'.t get to go.at the regular periods wish

they could. They enjoy the games, however, and do demonstration

lessons.

...When one of my girls is absent, she complains about having to
write out her lessons longhand. "The machines make it so

much casier,' she says. °
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B. Objective Results

LESEA Studénts Mean Number of
' Blocks Completed
4th Graders 18
5th CGraders . 15
6th Graders 13

RECOMMENDID CHANGES IN THE MATUEMATICS COMPONENT FOR 1970-71

1. Hewlett Packard Computer Drill and Practice .Program'

a. Questionnaire Results April 1, 1971

“If the school werc to retain some, how many do you think

we should retain?" 1 27 3 4? 7 82 5 No Responsc

“"Comment on ways thc teletypes could be used more effectively."

«..Give all students an opporfunity to work with then.

...Find a way to set them up for three-step-reasoning
problems.

.. .Perhaps there .could be a way to better reinforce
concepts being worked on in class,

«..0nly the chiidren who have severe problems in math

{ should bhe allowed to use the machines, e.g., those
working on addition and su'btraction.,

...If students could utilize the computer (during regular

class periods and not just for lunch time and after

school) to program or play the games, I feel it would

be great.
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...Scheduling is very difficult. -Usc for very low and
very high achicvers.

..WUse for fewer pupils and give them more time, hence a
more intensive programn.

...Have the classroom tcacher work with their students who
arc low achicvers on the teletypes. Tecn minutes on

the machine and fiftcen minutes follow-up daily.

"Would you (classroom teachers) be willing to have an aide

who is assigned to vou, a student tecacher, or perhaps your-

self proctor children from your class?"

6 Yes 1 No 9 No Response

D v cart— -

b. Questionnaire Results Junc 8, 1971

"How could the teletypes. be better used?"

...Teachers need to work more ciosc]y with the Math Lab
staff to coordinate teletypc program with classroom
program (Teacher comment). I

...Set up word p.oblems on the teletypes.

...Be just as flexible in arranging students' vork as this

year. .

...As a special education teacher, I'd l1ike to be able to

dircctly gear cxercises tc tie in with math lab lessons.

!
!
»
:

...Yes, but not on a 10 minute daily basis. Longer lessons
threc times a week.

...Kecp it just the way it is.

...FinC t]le ‘\'ay it iS.
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2.

The

""No onc has said whether or not we will have the telectypes

again next vear. Perhaps you'd like to make your opinion

known."

——— s cotees S

...Let's keep them. We need them. Spceds use of facts.

Aren't we getting them back?

Structurc of the ESEA Math Program _

Results of the April 1, 1971 and June 8, 1971 questionnaires

A proeran can be pullout, completely within the classroon,

or a combhination cof the two. DPlcase rate this ycar's math

progran as rcsards structure. What are your recommendations

for next vear?"

.. A1l 17,Juhe 8 ciucstionnaires stated that they prefer a
combination of pullout and '"within the classroom' type
6f progran a‘nd that flexibility is important. The
services of the resoufce tea;:hers and aides were r;cxted
high. Several people stated that they fecel the progranm
would profit gregtly next year with an increased number
of aides. B. McCarthy, program director, feels that su.ch
an increase would greatly incrcase opportunity of more
individual helﬁ, hence making assistance to low achievers

more intensive.

Many of the questionnaires indicated that there should
be two math resource tcachers as a minimum and one for
cach grade level would be optimum. One questionnaire

said that resource teachers are a luxury that we cannot

afford. Regarding staff development (Math Forum), all
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persons responding to the questionnaires and many others
makihg_thcir opinioﬁs known verbally feccel that staff
devcelopment -should continue next year in thé samc form
that is has gonc on this year. And further, that it
should be dirccted by the math rosdurce teacher of the

ESEA Math Program. EImphasis on improving ways of teaching

.1low achievers should continue to be its main thrust. It~

should continue being open to the entire school staff,
tutors, and that meetings with teachers in feeder and
receiving schools should continue and become even more

namcrous.

Stated on questionnaires, rcported verbally, and discussed

at Math Forum scssions was the desire to continue providing

active learning for children in the area of math. Tcachers
want to continue using manipulative aides and a wide

variety of matcrials to intreduce, provide practice, and
reinforce basic concepts and skills. Techniques, approaéhes,
and materials introduced by the math resource teachers and
some classroom teachers were rated high on the question-
naires. Tecachers wish to pursue their knowledge and

usc of these approaches and materials.

ESEA-2/1-13/3




Plecase take a moment to respond to the following questions,

We will be mecting in the Math Lab, Tuesday, June § at 3:00 for the
last Math Forum this ycar. The ordering of materials and the
sharing of hivhlirhts of our rmath proerams will occur.

Bring this questicnnaire with you vhen you come or drop it in my box
by 4:00 Tuesday. 7Thank you.

Evaluate the diapgnostic test given in September and May.
Did it help you pinpoint the wcaknesscs of your students?

Did you use it as one of ycur bases for grouping and/or
prescribing work?

" Do you think it provided a valid measure of your students'
arowth:
Would ycu like to sec a similar test available next year.
A program can be pullout, completely within the classroom, or
a combinatiocn of the two. Please rate this year's math program
as regards this facet.:

Do you think next yecar's program should be planned on a pullout
basis? Recasons: '

Or on a "within the classroom" basis? Readsons:

or on a combined basis? Reasons:

Further comments on the structure of a math program that assists
you with the instruction cf low-achieving children:

Suggested method of implementation for next year.

Comment on the effectiveness of the
Instructional aides

Resource teachers
How could thesc pecople serve better next year?

llow often should they work with the child? Should this assistance
be in the classroom? At Math time? Some other time?

How many resource teachers should there be? One? Two?
One for cach grade 1level:

Did you find that there werec classes to share ideas with other this
year? About?

Math Content

Ways to motivate students
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ST. JOSEPH'S SUMMARY

LANGUAGE DEVELOPMENT COMPONENT

Standardized Instruments - The comparison of Pre- and
Post-Test Scores shows steadv progress made by second, third,
and fourth grade Title I participants, with gains of 1 year
or more on one or more subtests. The comparison of the scores
of fifth and sixth grade Title I participants shows outstand-
ing progress. These comparisons have been graphed. The
standardized scores obtained from the SRA Achievement Series,
in areas of Language Arts, Reading, and Work Study Skills,
administered in September each year in our school have been
graphed for the 1969 and 1970 tests. The majority of students
show several years growth,

The results of standardized tests administered show many
Title I students do not do independent reading.

Non-Standardized Instruments - Most students manifested
increased motivation which was then transfered to other subjects.

The students developed a comraderie and frequently studied
together. They took mutual pride in the success of one of their
group.

The varieties of media which were used in the remedial
reading class had a twofold effect --not only was the interest
of the students sharpened, but their status with the rest of
the class was enhanced, as well.

All of the children in the remedial reading class improved
in their English grades. :

These students were keenly aware of previous exposure to
subjects in their reading class when they came up in regular class
and were anxious to share their information.

Consistent isolation from the remainder of the class for
instruction makes it difficult for these students to overcome
the stigma they all feel in varying degrees.

Recommended Changes in the Language Development Component-

1. Grouping of students of gfades 4, 5, and 6 could be made more
flexible to meet individual differences more adequately and thus

‘foster student growth,

2. Peer teaching, begun this year with students of grades 2 and 3,
and with 6th graders aiding 4th graders, will be expanded.

3. The success of the Title I students of grades 3 and 6 in
presenting plays for their parents and other students will be
capitalized upon by more whole class activities. Also movies
and other audio visual experiences will be shared with the whole
class, and with other classes. To involve the Title I students
the creative appeal of the Ginn 360 reading program will be
utilized.




w
ﬁ
4, As a result of the Reading Specialist Inservice in Teaching 2
English as a Second Language, it is planned to meet the language ¥

needs of bilingual students more adequately. Efforts will be
made to secure the aid of resource persons, especially students
or othér volunteers. ~

SUMMARY OF TEST DATA - LANGUAGE DEVELOPMENT

Grade Name of, Test Pre Post Gains Grade No. of
1 Coop Primary , ' Eg?;v. Stugents
2 Coop Primary 1.8 2.2 4 8
3 SAT Para Mean 2.3 2,8 .5 8
4 Word Mean 2.6 2.8 o2 8
4 CTBS 3.6 3.9 .3 6
5 CTBS 5.3 5.9 .6 7
6 CTBS 5.1 6.1 1.0 9
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MATHEMATICS COMPONENT

Standardized Instruments - By comparison with the standar-
dized pre-tests administered in the Fall (as itemized in the
beginning of this report), the results of the post-tests given
during the Spring were considerably greater. For the over-
whelming majority of the students, this increase showed a growth
significantly higher than 1 year's equivalent.

Non-Standardized Instruments - The children's accuracy in
arithmetic computation and their speed with these skills improved
tremendously. They were able to grasp very advanced mathematical
concepts with ease. They beceme much more articulate as a result
of this program. They found no difficulty in expressing their
mathematical ideas. As their teachers told me, this articulate-
ness carried over to other subject areas as well. There was a
very evident improvement in the self-image of these children as
a result of their success in handling and understanding the highly
mathematical subject matter. It was very rewarding for all the

children.

Recommended Changes in the Mathematics Component -

1. That the younger children be followed and taught by the math
specialist in the, classroom situation.

2. That peer teaching be augmented next year due to its success
with sixth grade last year.

SUMMARY OF TEST DATA - MATHEMATICS

Grade Name of Test Pre Post Gains Grade No. of
Equiv. Students

2 Coop Primary 1.5 2.4 9

3 SAT gomp 2.4 3.9 1.5 g
oncepts 2.7 4.1 1.4

4 CTBS 4.2 4.8 .6 g

5 CTBS 4.7 5.7 1.0 7

6 CTBS 5.3 6.5 1.2 12
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OVERVIEW

Parent Involvement Component

The ob;cctlve of the district-wide parent 1nvolvement componeint was
to have parcnts of pro1cct participants dcmonstrate their interest
in the projcct by participating in the meetings, parent classes,
WOTkShOpJ, conferences, and school visitatibns. The overall par-
ticipation was based on at‘léast onec parent for evéry ten project
childrcen. Seventy-five pe1ccnu attendance for a11 activities 1s

indicative of positive attltudes of parents toward the prOJect

MAJOR ACTIVITIES

District Advisory Commijttec Meetings

There were eleven-District Advisory Committec meetings during the
school yeasr, with a total of 250 participating parents in attendance.
An additional 1060 persons attended two of the larger mectings con-

cerning budget cuts at school sites.

Major Topics of Discussion by Mecting -

1. September

a. Approval of 1970-71 applications. for Title 1 funds.

2. chgggz

a, Approval of coordinators recommended expenditure of carry-

over funds.

b. Role of school site parent committces in expenditure of

school sitc funds.
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3. November

a. Preparations for December dinner meeting.

b. Report on the Chairman's visit to the 49th Street School

in Los Angeles.

4. Deccember
a. Christmas dinner meeting at Hs. Lordship's Restaurant with
guest from State Dcpartment of Compensatory Education speak-

ing on Parent Involvement.

B I LIS

5. January

a. Discussion of school site proposals for supplementary funds.

N

b. Planning for Desegregation Workshop hosted by Berkeley ESEA
Title I.

6. February

a. Presentation by Mrs. Harriett Wood, Director of Elementary

e v,

Education.
b. Discussion of Title I schools for 1971-72.

c. Selection of parents to attend Compensatory Education

Conference in Oakland.

d. East Bay Parent Workshop held in East Palo Alto.

7. March-

a. Demands and cxpectations of administrators and school staff

relative to Title I children.

b. Revecnue sharing‘proposal.
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c. Sclcction of schools %o receive Title I funds for 1971-72.
d. Dcadlinc for submitting 1970-71 proposals and criteria for
acceptance.

c. Diagnostic profiles to be submitted with proposals.

8. April

a. Discussion ¢f a wniform mecting program.
b. Discussion of baby-sitting funds.

c. Invitation to central office pcrsonncl to attend the next

District Advisory Comrmittec meeting.

d. Discussion of proposal submitted by the 0ffice of Hunan

Relatiors.

a. Discussion of District's reading program by Mrs. Harrietit

Wood, promotcd to Assistant Superintendent for Instruction.

b. Presentation on Parent Involvement by Mr. Jessc Anthony,

tcacher at Columbus School.
¢c. Discussion of $50,000 cut in Title I funds for 1971-72.

District Advisory Committec mectings were well attended and cach
school sitec was represented at cach mecting. The mectings also
attractced other intercsted pareats. Represcntation by outside
organizations was poor. Tecachers and administrators, cspecially
Zonc A, hopgan to show more interest in District Advisory activitics

later in the year,
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A great denrl of interest was gereratad in Title 1 programs tirough
the District Advisory Coummittee necetings. A breakthrough was nede
in terms of communicating the purpeses of the progranm in that nmore
. people were reached this yecar. The election of officers and school-
site representatives prior to the end of the school ycar scems to be

helpful.

Overall, dialegue between Board members needs improvement. It is
recommended that more workshops and gencral rap scssions be held

with Board members in an cf{fort that thoy become more knowlcdgcable

about the tctal Title I program. This, wec hope, will also build up

their confidence.

Participation in the District Advisory Committece meetings met the
overall objective of LSIA Title 1. However, until even movce parcents
actually cxpress concerns and demands, the surface is only bcing

scratchcad.

Parcnt Classcs

The objective of the parent classes was to acquaint the parents of
projcct participants in basic rcading and mathematics skills

taught their children in the clissroom. Reading skills were taught
by a rcmedial teacher once a month for two hours. Math skills were

taught by a mathcmatics specialist once a month for two hours.

Sixtcen parents indicotcd an intercst in attending the parent
classcs in mathematics. The first two monthly scssions vere
attended by 17 parents. The menthly attendonce gradually dcclined
to two persons in attendance. However, the total attendance for the

six-month period was 26 persons.
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In the reading classes, the first two months' enrolluent totalled
21 persons. Attendance there also gradually declined to four pcople.

There vas a total of 33 people participating. in the Reading Workshop.

Attendince at these worksheps indicates high interest at the
beginning of the classes and a gradual declinc in interest as the
classcs continucd. The instructor's recommcendations were that a
workshop be held at the beginning of the school year and a limit of
two additional scrsions be scheduled during the school ycar. This
office concurs with the recommendations and adds that these workshops
include making materials for usc at home and Jistributing available
materiels fro= the LESEA Office. In cither case, there should bec a
commitncnt on the parents! part to commuaicate to ISES their .ind-
ings on the effcctiveness of l,licsc materials. This will enable us
to botter prepare, for home instruction. 1t is also reccommendeod that
regularly scheduled parcnt- cJasécs be discontinued in favor of the

three in-depth workshops in reading and mathematics skills.

Workshons - Kindcrgarten -

The objectives of the kindergurten workshops were to acquaint
kindergarten parcents with the Title I program and to distribute
materials. The parents were to make materials to use with their

children at home.

The Title T program was cxplained and Dr. Scuss' book was distributed.

Teachers demonstrated how to make materials to be used with the
children at home. They also discussed techniques for utilization

of materials alrcady found in the hone.
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There vas yery cood coopervation on the tceachers' part.  Twelve
parents attended this workshep., 1t is recommended that another
kindevenrten wovishop be held for next ycar. There should be one

held for cach zone, making it more convenient for parcents to attend.

Title T Guj(_lgr_]_jr:)_c_s___}'.'ork_:_flg_p_ (White Memorial retreat)

The  obicctive of this workshop was to help make parcnts awarc of

tht Title 1 guidelines and how they should be implemented.

There was a planning committec composcd of parents and Title T
stalf to help decide on topics to be discusscd at the workshop.

As a result of the committec meeting, the following format included
three discussion groups to be led by parent leaders.

i. Comprehensive Programs

2. School Sitc Advisory

3. District Advisory

‘In addition, the group was given a complcte history of thc ESEA

Title I program and its guidelincs.

Ninctcen out of twenty invited parents of project children attended.
Perhaps for the first time group dialoguc was established between
the parents. It is recommcnded that this kind of activity be con-

tinued throughout the school.year.

East Ray Regional Parcents' Workshop

The objcctive was to help preparc a list of parent concerns as they

relate to Title 1 programs.

Parcents attended group discussions to relate problems and successes

to cach other,
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Fiftecn parents attended the \-:01"1;5?101)_; They were able to talk over
their concerns with peonle from other districts. 1t is reccommended
that this type of \-.'orks'}mp he continued. Also, it is recommeinicd

that Berkeley should establish and maintain a line of communication

between Title I parents of other school districts in the state.

A Awarcness -Packeae Worxshop

Members of the Berkeley Parent Advisory groups varticipated with the

Oakland Title I program in this workshop. There were displayed

picturcs of parents and aides working in classrooms. .our parcnts

from Berkecley were in charge of our bhooth.

The objective of this activity wus to cncourage parents of project

children to aid che clessroom teacher. Another objective was to

familiarize parents with the classroom and sclool procedurcs.

Fiftcen parcnts were assigned to six schools. Parents were given
orientation by Title T staff prior to their school assignment. They
were to reccive an additionzl orientation from the principal of the
school. This was not complcied in all cases. The parcnts were
assigned to work for six hours per week. Every two wvecks they

participated in an inservice progran conducted by Title I staff,

The parcnts' cvaluation of this program was good. They thought that
it was worthwhile in all cases. They learnced, and the teachers *
Jearned. This made the program a two-way educational cxpericnce.

The parents oapressed the need for pore tiwe within trnc classvoom.




They also felt that the inservice
improved. It is recommcnded that

forthcoring school year.

training activitics can be

this activity bec cxponded for the



ST. JOSEPII'S

Approximately 50 Title I parents participated in the Parcent
Involvement Component. The activities at St. Joscph's were as

follows:

1. At least 20 parents directly centributed time and talent to
the instructional comnonent, and a nuuber of these worked

directly in the rcading room.

2. TParents of all 50 participants atiended tcacher conferences

and many visited the school.

3. Over 100 parcnts attended Mr. Lewis Scheil's two math programs

and thc sixth grade math demonstration.
4. Many parcnts attended LESEA district mecetings and programs.

Naturc of Evaluution - The Parent Involvement Component was reported

at the local school mectings and at the District Advisory Comnmittec
meetings. Minutes were recorded and distributed to parents.

Attend:ince checks were also kept and distributed.

Summary
QOGNS Sy

According to thc.pcrformancc objectives, there has becen 100% attend-
ancce at all St. Joscph's Parents Advisory Committce activities.
liowever, duc to conflicting obligations, somc parcnts of project
participants were not able to attend all of the school activitics

cifcred.
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LINCOIN_SCIe0L -

Lincoln School reports thal there were approximately 25 IBSEA parcnts
involved in school activitics during the school year. The objective
of involvement was to provide for the coordination and cooperation

of parcnts for the benefit of the ESEA children. The parent volun-
teers helped in the rcading clinic. They also assisted in classrooms:
Parcents of LSEA children accompanied classes on field trips. There
vas an informal cvaluation~by parcnts and school pérsonnel. The

cvaluation was ongoing.

These activities. helped greatly in school/community rclations. The
young helpers brought in from the community were cnceouraged to con-
tinuc their studics, many in teachfﬁg. Some Jearncd ahout possi-
bilitics for moro.immcdiatc jobs within the schools. It is
recommended that Lincoln Schocl concentrate on more school/community

activitics on a regular basis for the 1971-72 school .ycar.

THOUSAND OAKS SCIHOOL

The number of parents involved in school activitics at Thousand Oaks
was cstimated at 120. Thousand Oaks School is involved in activities
with ESEA as well as with Follow Through. The objective was to
improve the children's skills by bringing the school into the home.
Another purposc was to provide positive home/school relations. Among
the activitics at this school were potluck dinners held in the

target arca homes. These were 501] attended by integrated groups.
Parcnts participated in Site Committec meetings. Teachers and
instructional aides made hone visits and telephone calls to parents.
There were planned parent/tracher conferences. Parents also assisted

in the classroom activities with teachers. The componcent was
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evaluated threugh observation by the scheol administrators and aleo

by tcacher reports on parcent participation in their classroonms.

The positive results at Thousund Oxzks were felt to bc that there

was a definite improvement in the home/school relationship. .There
were morc parents participating at the open housc than before. They
also felt that therce were more parents involved in Thousand Oaks'
activitics within the classrcom than before. It was especially notcd
that the parents in the target arca werce more active and that there
was a preat variety of diffcrent types ol parcents involved in school
activitics. Thousand Ouks administrators report thut they were not
completely satisficd with the namber of people available to partici-
pete on the Site Coemmittece frou the turget arca. Thay wonld also
like to scc an incrcase in the number of farget arca parcnts coming
into the schools and participating within the classroows. They
recommend Jor next yéar a morec concentraied effort be made to
increase the participation of the Site Comnittee und to incrcasce the
school participation of parents. It is also recommended that time
be spent to stimulate parents in the affective arcas of school as

well as in the cognitive arcas.

LE_CONTE _SCIiNOL

over 90% of the target arca parents participated in two plonued

teacher coaferences for the 1970-71 school year. Approximatcely 8%

of the ESEA parents voluntecred for classroom instruction on a paid
hasis. Activitices were evaluated as follows:
a. Parent attendance at cenferences, nectings, and other school

activitics.
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b. Dependable participation in planned classroom assistance
and/oi- projects.
c. Positive interaction of pupils and teachers in the classroen

setting.

The overall participation goal of active participation of one parcnf
pcr ten ISEA children was achicved 100%. Voluntcer and paid part-
timc parents acquircd some ncasurc of skills in working with small
groups and individusls in tcacher-supervised rcdding and math activi-

tics.

Basically, thc samc parents participated in mest activities. A
higher number of ncw and/er parcents not involved in school activitics
rcgularly, in addition to those actively invelved, would have been

mostl desirable.

It is recommended that the staff actively involve itself in mecans and
ways to incrcasc the number and varicty of parent activitics. They
rccommend that a minimum of onc advisory meccting per month be held,
that a minimum of onc parent activity (such as potluck, cducational
films or curriculum matcrials displays; pupil presentations and work-
shops) be held. This would give un {nccntivo for parcnts to come to

the school and become invelved in the activities of the project's

students.
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PMERSON _SCHOOT
There was no record of the approximate number of parcents involved
in the school activitjc; at Imerscen. llowever, in lince with the
component and objcctives, parcnt-tcacher conferences were held.
Target arca pureﬂts did do some help in classrooms. There wcfe
workshops in rcading for project parcnts. Project parents also
participated in picnics, potluck dinncrs, oricntation, opcn house,

special programs and classroom visitations,

There was no formal evaluation of this component at that school sitc.
However, the principal did report some rositive results according

to his opinion. lc¢ felt that in all of the activities, there were
apparcnt goed feelings expressced und willing particgpatjon by thuse
involved. Teachers reported that they received good home support
from pariicipating parents. They recossend thet Ererson continmes
the activitics as described but that workshops oficring specific help

to mrents should be incrcascd for the coming ycar.




OVERVIEW

Staff Devclopment Component

In an attempt to meet specific needs of the particular school
staff, ESEA Title I rcquired cach school to devclop its individual
proposal for staff development. The proposal was to contain speci-
fic goals and objectives, pfocesses for achieving them and evalua-

tions on effectiveness of the program.

In addition, the Title I office sponsored an inservice course in
reading and language arts for all ESEA and Follow Through personnel.
In thc spring semester, Dr. Walter Mchugh, Professor, California
Statc Collcge at Hayward, taugnt a course, Teaching Reading to

the Bottom Third. Seventy-six staff.members, including classroon
teachers, instructional aidcs, specialists and administrators
participated in the course. Miss Mary Collins of San Francisco
Statec College offecred a course cntitied, Individualizing Instruction.
Tuition fees were paid for ESEA staff who participated in both of
these courses. During the fall semcster, Dr. Walter McHugh was
retained}as a consultant to visit classrooms and to confer with
tecachers in two ESEA designatcd schools. This was an effort to

give individualized assistance to classroom teachers focusing on

their reading instructional program.

Title I also sponsored a visitation and observation activity. One
school elected to provide tecochers release time to obsefve in other
classrooms and schools within the school district. Out-of-district
visitation trips permitted a number of staff mcmbers to obscrve

ESEA schools in Los Angeles and Fresno.
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Some proposals for staff development subnitted by individual schools
vere amovitious in what they had hoped to accomplish through inservice
training at the school site. The schools were quite varied in their
acconplishment of these goals. For a number of rcasons not 011 of
them managed to offer the complete range of proposed activities.
Further, in only two activities at Franklin School was an cvalua- -’
tion instrument designed specifically based upon the objectives of
the course, complctced by all participants at the conclusion of the

coursc, and made available to the office for summary.

In general, the other schools cvaluated all inservice prograrﬂs at

the end of the school ycar. Some respondents were unable to cvaluate
the earliest activities duc to a time lag. Also, it was evident

that this procedurc was not conducive to well thought out responscs
from participants. Most instruments ‘used were closed endcd and did
not elicit rre2 responses from participants although space was usually
provided for gencral comment. It was also found that instructional
aides consistently evaluated all inscrvice activities positively

and offcred very few comments.
RECOMMENDATIONS: i

In view of the stated findings, it is recommended that the Title I

office work closely with the principal or his designated inservice

coordinator to accomplish the following:

1. Assist in the initiation and maintcnance of school site inservice
activity.

2. Help to develop open end-evaluation instruments based upon the

objectives of the activity.
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3. Insist that the instrument is distributed and completed by all

participants. .

Collect evaluation data at the conclusion of cach activity.

Collaboratc with schools for an c¢nd-of-the-year review of staff

decvelopnient to plan more cffectively for the following ycar.




EMERSON 5CHOO!L

At Emcrson School four Title I tcachcers participated in the in-

scrvice training courses sponsorcd by ESEA. .

Of the four classroom teachers in Individuzlizing Instruction,
thrce responded to the cvaluation questionnaire. They felt that
Mrs. Collins had many ideas to sharc and were particularly pleascd
that four of the class periods were devoted to the preparation of
materials. Therc was a wecalth of information gained from the
instruction and the tcachers were allowed to share their own idcas.,
They indicated that Mrs. Collins prescented a number of opportuni -
ties for changing-attitudes and for individualizing tecaching styles.

Reports-stated that her suggestions werc particularly concrete.

There were no negative comments. However, rccommendation fcr the
futurc were that the instructor concentrate on the arcas of math
and recading and that an additional class be given for cther kinds
of activities in various content arcas. Additionally, it was
recommendced that tcachers be given the opportunity to take more

courses of this nature because it did give them concrete help.

Two classroom tcachers responded to the Mclugh course. They ratcd
the prescntation as excellent. Games which they were required to
make were actually used by the children and they particularly liked
the self-correcting aspect. The teachers aléo reported that they
rcceived specific suggestions and 'realistic" techniques for reaching
children who are underachicving. They stated that the course
adequately met the objectives and that it gave them immcdiate help

in solving problems within their own classrooms.
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JEFFERSON SC1100J.

The Jefferson School staff participated in a varicety of staff
development projects. Respondents to the questionnaire included
five classroom tcachers, threc reading specialists, onc math
spccialist and three instructional aides. The activities held

during the school year werc as follows:

1. On-going and Summer Workshop with Mocdel School Consultants
2. Creative Writing Workshop by Betty Halpern

3. TFilm Scries by Administration and Consultants

4. Communication Workshop presented by Dick Suchman

5. Undcrstanding Black Dialect presented by Dr. Kenneth Johnson
6. Teaching Reading tc the Bottom Third by Walter Mcllugh

7. Thé British Infant School Model‘by Toby Rein

8. Instructional Fair presented by ihc Traditional Model

9. Workshop of Self-Checking Materials by Miss Mary Collins

10, Visitations to Other Schools

A check 1ist evaluation form was used to gain participant response -
to the inservice activities. Participants had the opportunity

to respond to ten positive statements on a Likert scale containing
categories: strongly agree, agrce, disagree, strongly disagree.

There was space for comments.

All activities were cvaluated simultanecously at the end of the
school year. With the numbers of activities held at various times
during the ycar, it is difficult to assess the rcliability of the

rcsponscs.
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Evaluation of inscrvice activities held during the carly port of
the ycar may have suffered duce to memory lag of respondents.  Further,
with a closed end instrument respondents were limited in expressing

themselves freely in repard to their fecelings about the activity.

Surnmary of Jvaluutions

1. On-poing Sunmer Workshop With Model School Consultants

Five classroom tcachers responded to this workshop. The
objective was to develop a philosophical rationale and tc
improve skills in working with children within the various
modecls. One Feachcr reported that thesc workshops have becen

a trcemendous cxperience. She indicated they have given her
more insight into the cducational.nccds of all pcople than

any other scries of mcetings that.she had attended. One tcacher
stated that the objecctive was not met during thesc workshops.
The rcading and math specialists werce quite positive in the
cvaluation of this activity. Some comments werc that agendas
be distributed a day in advance and that coatinuity of the
meetings could be maintained had minutes been kept. They
reported that more follow-up could have been made on decisions
rcached by the group had there been some record keeping. One
specialist responded that instructional aides participating

in the activity all expressed a positive feeling crecated by the

workshop,

2. Crcative Writing Vorkshop

The objective of this workshop was to cncourage children's
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crecativity ip wvriting., One teachey reported that the objectives
were clear and that they were met.  The Reading Specialists
Were not in concensus with the content of the workshop. One
specifically stated that the children should have been involved
and that the vorkshop was only an introduction to the problen,
Two rcading specialists indicated that the prescentation did

not increuase their understanding of students and that they did
not fcel that this activity was particularly helpful to them,

On the other hand, the math specialist responded that the
session on poclry writing was g good introduction for tcachers
and it demonstrated techniques of motivating students in creative
writing. The two instructional aides rated the content as posi -

tive. '

Film Scries

There was eneral concensus by nine respondents that the objec-
g .

tive, to observe interaction and better understand childfen's
behavior, was met through this activity. One respondent com-
mented, stating that the films gave her the opportunity to
vicw learning situations from the outside. She reported that
she received a different point of view than she would have as
a participant. Little information was given regarding the

nature of the films by the other respondents.

A Workshop On Communication Skills

Teachers and specialists were gencrally negative in their
comments. There was concensus that the objective, to develop

better communication with other stoff members, was not met.
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Onc teacher wrote that there was something to be gained and

that she would try to look for ways to usc these techniques

with her students. -

Understandine Black Dialcct

The objcctivc of this workshop was to provide understanding

of black dialect and racism. The ten participants were highly
rcceptive to this workshop and stated that the objcctive was
met. Some of the responses indicated that this workshop was
essential and was necceded for the welfare of black children to
combat the ignorance of teachers in regard to black dialect.
The rcading specialist commented that further work should be
done in this %rea and that the samec kind of workshep be held
in relation to dialccts of other ethnic groups as they pertain
to the development of reading an& language arts skills. The
instructional aides were in agrcement that this workshop was

valuable and should be repeated for other staff members.

Tcaching Reading to the Bottom Third

The objective was to provide skill development in the teaching

of reading. The threc tcachers and two specialists were in

agreement that the objective was well met by the instructor

in the coursec.

The British Infant School Model

Five respondents werc not in agrecement concerning the value
of this presentation--understanding the Britist Infant School

Model. It appecars that although the objective may have becn
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met, the tecachers reported that it had very little to do with
their present activity and also that the prescentation did not
cnhance their teaching ability. One persen was motivated to

purchasc the text regarding the British Infunt School and felt

that more information was nceded befere she could reach judgment,

Instructional Fair

The objective of this activity was to increase the awarcness

of participants to the varicty of available materials. Five
staff mecmbers responded. Four tcachers were in conscnsus that
the Instructional Fair was of some valuc in helping them to
become knowledgeable about the kinds of materials available for
use in their classrooms. The reading specialist did not feci

it to bc .of as grecat a valuc to her as to the classroom teachers

. *

who responded.
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LE_CONTE_SCHOOL

LeConte School staff participated in three types of Title I staff
development activities: [ESEA sponsored college courses; school

site workships; and obscrvations of out-of-district ESEA projects.,

The evaluation fornms for the total range of activities were comp-
Pleted at the end of the school year. 1In view of the fact that
there had been a rather long time lapse betwecen the end of some
activities and participants' evaluation of the activities, it is
difficult to asscss the reliability of the responses. In fact,

one teacher responded that one activity had escaped his mewory .

It was observed that the five instructional aides consistently
evaluated all actfvities Positively. The nature of the question-
naire did not clicit from staff muc) ?uformative data on which to
make firm recommendations for ncext year's staff development at that

school. leConte School's activities woere as follows:

l. College Courses

a. Teaching Reading to the Botton Third by Dr. Walter McHugh

b. Workshop on lndividualizing Instruction by Miss Mary Collins

2. School Site Workshops

a. BRL Sullivan Math Inservice and Reading
b. Michigan Language Program
C. Scotts Foresman Reading Program

d. Perceptual Motor Materials Displays
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3. Multi-cthnic Langpuagce Croups Mcctings

a. Resource Display of Math and Recading Tecacher-made Devices

b. Tecacher "make it" Workshop Math and Reading Aidcs

c. Pupil Learning Priorities (préfilc) mcctings for rcading
and math.

d. Vidco tape cvaluation and sharing of techniques

e. Meetings, confcrences of "open classroom', open compensa-
tory cducation meceting

f. Instructionel aide BRL Math inscrvice

g. Alpha One Inscrvice

h. Use of video equipment

*

4. Observations of OQuter Districv ESEA Projects for Site Project

Improvement

a. Los Angeles Public Schools - 49th Street School
b. Fresno ESEA Project - Individualization of Math Reading
Programs

c. Desegregation Workshop

There were no designated Title I teacher responses to activities

2-c¢, 2-d, 2-h, 2-i, or 3-c.

Summary of Evaluations

Tcaching Rcading to the Bottom Third
Three instructional aides participating in the program gave positive
rcactions to the questionnaire: They lcarned how to tcach low

achicvers better, and they would 1like to have morc rcading courses
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offered. Onc teacher responded ¢s being unable to complete the
form because he had to drop the course. The Reading Specialist
reported that the first two or three sessions of the course were

valuable but was unable to complete the coursc.

Individualizing Instruction

The one tecacher involved was impresscd with this activity and felt

the course should be continucd.

BRL Sullivan Recading Progran
o - .

Onc Recading Specislist who responded did not fecl that the course
added to his instructional skills and was not rclated to his class-
room neecds. lHowever, he felt that the presentation of materials
was helpful in orienting stafr as to some ways to further individu-
alizing rcading instruction. One instructional aide reported that
this program was in no way helpful, while the other two respended

positively.

Use of BRL Programmed Math Materials

Three teachers indicated that the course was of value. One teacher
reported the course to be of no value. The Reading Specialist
responded that the periodic inscrvice meetings and classroom visits
were of great value to him in the implementation of his progran.
The instructional aides werc consistent in their answers that the

*

program was beneficial,

Pupil Leaxrning Priorities (profiles)

Two tcachers responded, onc stating that the profiles nceded to

137

(e




be more simplified, concise and accurate vhile the other tecacher
could not remember the content. Two Reading Specialists reported
that the program may have made some tecachers more aware of the
nced for profiles; but that the activity was not followed through.
They also noted that perhaps some teachers were resentful of the
work that profilc developnent reciuh‘es. Again, the five instruc-
tional aides werc consistent and gave a positive response to this

activity.

Michigan Langnace Program

There were no responses from classroom teachers to this program.
One rcsponse from a specialist was positive. Five instructional

aides rated the activity as positive,

Developing Teaching Aids for Reading, Instruction

Twenty-four regular staff members participated in 'this activity.
Responses were rcceived from two teachers. Their ratings were
positive. Reading Specialists report that the workshop was good,
that it was a valuable experience. They felt that the teachers
did accomplish a great dcal working coopcratively in this one-hour

workshop. The five instructional aides had positive reactions.

Video Tape Evaluations of Techniques

Twenty-six staff members participated in this activity. Three
designated ESEA tcachers responded posit»ivcly. Some of the com-
ments were that Title I parents should be trained to operate the
video tape equipment to avoid taking time away from classroom

tcachers. They commented that therc should be more professional
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Another teacher

quality in the patching and splicing of the tapes.
enjoyed the prescence of the video taper in the room, and felt that
this person was very casy to work with. Three specialists reported
the use of video tapes as a valuable teaching techniquc and diag-

nostic tool and hoped that this mecthod of rccording tcacher and

pupil growth would continuec ncxt ycar.

The negative comment was that there was not cnough follow through

on the utilization of video tape. Four instructional aides offcered

positive responscs.

The Alpba Onc lLanguaze Progranm

Twenty -four staff members participated in the program. There were
two responscs fro;n IISEA designated teachers. One reported that it
was an excellent program and recommended that cnough manuals be
provided with a kit so that the tCOC]:l'C;l‘S could fol_low the program
as outlined. Reading Specialists were enthusiastic about the
program and responded that it offered a good linguistic progranm
for the individualization of reading instruction. The other

considercd it an excellent program for kindergarten children,

Five instructional aides were consistent in positive recommendations

' of the progran.,

Visit to Fresno ESEA Projcct

A specialist reportcd the visitation as a positive experience and
felt that the project observed was well organized using an individua-
Jized approach to lecarning and zeroing in on sequential learning

expericnces and charting of pupil progress. She felt that the pro-
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gram was worth pursuing. The tvo instructional aides responded
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to the visit, onc positively. 'The other fclt that the neceting
vas not related to her prefessional growth nceds. The administrator
observed that the visit will be uscful in planning futuvre activicies

for her school. She offered detailed commaents on the visiat.

Visit to 49th Strecet School in lLos Angeles

Onc tcachcr responded favorably. The administrator was highly
complimentary on the valuc of the LSEA program at this school.
Recommends that resource teachers could benefit greatly from such

a visit.

As was stated carlicer, that the nature of the instrument, the haste
in which the evaluations were conducted docs not afford reliable
data on which to basc concrcte rcc‘:ommcndations for inservice pro-
grams for next year. Instructional aildes sccemed to be consistent
in rating all activities in which they participated as positive

on the five criteria. It is difficult to discern from tcacher
comments which activities were of greater value than others due

to the lack of responscs and the diversity of responses, by tcachers

and specialists particularly.
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Classroom Visitation

This particular conmnponent involved Dr. Mclluph's visitations to
caich classroom in the school, While therec he observed tcachers'
reading instrucition, reviewed their lesson plans and had students
rcad to him. Dr. McHugh then gave individual tcachers suggestions
for improvement of their rcading programs. Three classroom teachers
and onc Rcading Specialist responded to the questionnairc. Once
tcacher reported that Dr. Mcllugh did not visit he~ classroom. Tvo
classroom tecachers reported his visits to be very helpful. The
catcgoorics in which they felt they reccived outstanding help from
Dr. McHugh werce: 'new rcading techniques, how to place children in
approprii.ate recader, how to develop scquential learning episodes znd
how to tcach skill development. Ono.'c;f the two teachers reported,

in addition, that Dr. McHugh sugpested to her how to diagnosc and

how to plan more effectively for LESEA children.

The Reading Specialist reported Dr. McHugh to be helpful to her

in developing new reading techniques.

Teachers fclt that the classroom visitiation should be followed by
a longer conference with the teacher; that Dr. McHugh should give
classroom demostrations such as tcaching groups of children and
the individual child within the classroom. It is rccommecnded that
Dr. Mcliugh have a workshop with parcnts and teachers cmphasizing
ways in which families can interest the child in learning. The

Reading Specialist rccommended that the staff should plan more
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definite nrcas in which to use his skills. She also suggesteld
that Dr. Mcllueh schedule with teachers ahecad of time for visitations
and leave at least a period of time for questions and answers sor

any of the.tcachers to coue in to discuss their particular probloms.

Teaching Reading to the Lottom Third

The specific objectives of the coursc were to teach specific plans,
materials snd techniques for tcaching basic rcading skills, group
and individual diagnostic procedures, remedial techniques, devices

and program planning.

Instruction included prercading skills, vocabulary comprehension

and vord analysis skills including phonics. Tecachers were required

’

to try out mcthods and materials in their classrooms. The course

included lectures, demonstrations with children, matcrial dcvelop-

ment. This program was designed for all elenmentary grade ESIEA and
Follow Through tcachers, instructional aides, principals and other
school personncl. Thirty-nine Thousand Oaks staff members were
included in this coursc. The principal disfributed questionnaires
for evaluation. His rcport indicated that the staff considered

the course bencficial. The most {requcnt comments were on the
practical aspects of the work covered by Dr. McHugh. They felt
that the idecas gained were imquiately uscful to them in developing
reading skills with their classes. Many of the faculty commented
favorably about the usefulness of his textbook. Staff also appreci-
ated the opportunity to share ideas among themsclves. There were
few negative comments in terms of Dr. Mcllugh's class. One person

wanted more information on specific necds of the low achiever.
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Cthey comments were that there was too nuch repetition; that therce
vaas need for more time for teachers to share ideas amenyg themscolves;

and a few commentoed that the course was inconsistent.

Recommendaticns by classroow tcachers indicated that Dr. Mcllugh's
coursc should be limited only to Thousand Oaks staff because
inclusion of other school sitaff personncel made the class larger than
was dexirable.  They would also Tike for him to help to establish
Jearning centers within the schools where students can receive

special Lielp.

It was statcd that classroom tcachers nced methods to assist
parcnts to help their children at home. They also requested help

in making cffective usc of Title I parents within the schools. The

Reading Specialist rccommends that therc should be more total

involvement of parcnts in the school program; i.c., they should

spend more time within the classroom, It was suggested that pevhaps
Far West Laboratory could be made available fer mini courses. Instruc-
tional aides feel that they have imprOVOd their skills in reading

and would now like to improve their wmath skills.

Intcrpcrsonal Reiantions

An additional component of staff development at Thousand Qaks

school was the Interpersonal Relation Workshops which were conducted
by Dr. William Woodson. There were fifteen weekly sessions lasting

two hours a week for a total of thirty hours. Twenty staff menbers

participated in this program. Most of the staff indicated that

the course was valuable to them. They specifically pointed out

that they felt that greater understanding among staflf was develoaped,
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they gained a deeper awarcness of self, and better knowledge in
dealing with others. In addition, they developed more scensitive
insights into thinking of blacks and oricntals, and they were better
ablc now to work in an intcprated setting. Teachers also felt

that Dr. YWoodson's coursc provided cffective methods for tcachers
working with instructional aides, and that therc was definite

improvement in the rapport between aidces and teachers.

Some of the staff felt that Dr. Woodson should involve himself more
in the encounter experience and that he should change his style and
become more aggressive. They also felt that there was not enough
direcct involvement about the children and that perhaps they could

have gotten into morc depth.

It was recommended that additional encounter experiences in the
schools with small groups of tcaching tcams involving parcnts,

teachers and instructional aides be initiated next year.
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WASHIKGTON SCHOOL

The two ISEA designated classroom tcachers and three instructional
aides participated in the McHugh Reading Workshop--Tcaching Reading
to the Bottom Third. One teacher responded to the questionnaire,
The reaction of the tcacher was positive. She reported that the
material presented was uscful, that it incrcascd her understanding
of students and cnhanced her teaching ability. The tcacher also
stated ‘that she was actively involved in the presentation and felt

that the objecctives of Dr. McHugh's course were clear and were met.

1t was rccommended that Dr. Mcllugh continue to present reading
workshops. The thrce instructional aides were very rcceptive to
this course. They voluntecered to be involved in planning future
staff inscrvice. They rccommended that inservice be held before
the béginning of school and that they rcceive some compensation fof

their participation.

LINCOLN SCHOOL

Lincoln School's staff development was held during the spring of

the school year. There were five staff development activities.

1. Practical and Fun Idcas for Tecaching Basic Skills -
Two scssions by Mr. Sullivan, Reading Clinic, Mt.Diablo
Speciaol unit prescntations by the reading specialists of the
school

Demonstration of a reading activity by a teacher and his class
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4. Reluctant recaders library, plus individualized rcading by
Scholastic book rcpresentatives and display of individualized
phonics materials

5. Individualized Reading by Nancy Platford of Mosswood Park

School in Oakland

Participating teachers were given cvaluation forms at the end of
the school year. There were five open-ended questions. Responsces
werc received from four tcachers. There were no responscs from
instructional usides or other school.personnel. Of the four
respondents, threc of them felt that Mr. Sullivan's sessions were
the most useful. "One comment statced that Mr. Sullivan's ideas were
presented quickly and abundantly and, as a new teacher, the ideas
were particularly s;imu . *ing and uséful. Another commentcd that
Mr. Sullivan's games were uscful but felt that thé scssion on
individualized reading spurred his thinking toward more felxibility

in teacher-structurcd classroom activities.

In view of the limited responses to the questionnaire on Lincoln
School inservicé, it is difficult to arrive at é meaningful recom-
mendation for next year's.inservice training. The staff deveclop-
mental proposal was quite detailed in terms of what was hoped to be
accomplished for that school. However, it is apparent from the
responscs and also from the lack of responscs that the program did

not get off the ground. It is recommended that more cffort be placed
upon the determination of specific needs of the staff and that special

effort be made to monitor and to evaluate staff devclopment activities

as they progress.
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ESEN EVALUATION

FRANKLIN SCHOOL - Staff bevelopment Mathematics Forum

Of thirty-threce classrcom tcachers, two [l teachers and onec teacher
of the blind, twenty-seven teachers attended at lcast two sessions

of the math forum. The vast majority attended at lecast 40% of the
session which ran from September through Junc and fiftcen teachers
attended on a regular basis. It should be related that of the thirty-
threce classroom teachers at Franklin, eight do not'teach mathematics
but trade-off with other teachers. Six instructional aidcs attcnded
the math forums, two of whom work in the ESEA Reading and Language
Program. Student teachers, other instructional aides, uﬂiversity

tutors and administrators also attended on a limited basis,

Two separate evaluations were méde on the forum. The first was April 1,
1971 and the final evaluation was held on June 8, 1971, The recsponses
to the evaluation werc overwhclmingly positive. One of the items on
the questionnaire staced; '"List a few specific ideas which you received
from math forum and which yéu use or will use with your pupils or that
would be helpful in planning for next year". Some of the responses
were that there were too many -to number; that the materials were
excellent and that the materials were always readily available, and

a teacher reported that she liked this aspect very much, since the
resource teachers were always willing to introduce the material to

the class, and the teacher could then follow up. They were very
positive on the teaching impoftance of the use of geo-boards, separation
of beans and buttons, tangram sets, the Dr. Wirtz films, arrow

arithmetic, substraction of differences. Thesc were all commented

upon as very worthwhile materials for the teacher. Others pointed out
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that discovery blocks, lattice multiplicavion, the use of cuiscnuire

rods &t the middle-orade levels were extremely valuable,

Of the thirty-three questionnaires returned, ‘thirty had positive
remarks about the presentation of materials and threc did not mention
naterials, More comments were made regarding the sessions as good
opportunitics to learn how to introduce concepts througih new techniques
than as chances to develop methods of drill., Introducing concepts
seems to have been more of a Eonccrn than drilling as far as what

. .

teachers considered impeortant to spend eof their time on at the math

forum sessicns,

The general comments were very complementary regarding the expertise
of the math spccialiét, not only in terms of the forum, but in the
kinds help materials which she was able to give to teachers., They
felt the sessions informative and enriching. Another commented that

the forcus on difficulties of the low achievers were most beneficial,

The recommendations for next year were that the math forum be kept

just the way it is and that perhaps there should be more between

school meetings, and that there should be more ideas of presentiug
computational skills along with continued cxposure to activities as

/ geo-board., Some felt that they should have meetings before school

% and also have some meetings after school. All the persons in attendance
t for this yecar's session plan to attend next year sessions. In addition,
other staff who were not able to attend the math forum for the

current year, have expressed their desire to be included in the

71-72 math forum.
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This program appcars to be one of the most highly rated inservice
components by teachers 'and should, thercefore, be made available to

more stafl of ESEA designated children.
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FRANKLIN SCHOOL - Staff Development Component

The Language Arts Worksl;op was developed and conducted by two reading
specialists on the staff of the school. Seventcen staff members
participated on a ré:gular basis. There were nine weekly meetings
'hc'ld, cach one lasting three hours. Topics included were: Climate
and §ettin§ for Individual Work, Creative Writing, Story Telling,

.Individual Contracts, Utilization of Puppets and Audio-Visual Aides,

Orientation, Study Skills, and Sharing of Favorite Ideas.

Seven classroom teachers, responding to the evaluation reported that
the major goals were met effecti.vely. They found that their teaching
skills were indced improved. A's the course developed, participants
were actively testing sﬁggested techniques in their individual class-
rooms and indicated that they plahned to continue using those prac-
tices which proved to be successful. Several teachers plan to
restructure their reading program next f.all based upon the content of

the workshop.

Reading Specialists participating in the program felt that the range
of coverage and invited speakers were impressive and helpful. Teacher
Aides found the course stimulating and reported the ideas useful to
them in working with students. They were pleased to have "fresh"

materials and téchniques which broadened their skills in small group

and tutorial reading instruction.

Other personnel involved included a home teacher and a teacher of

educationally handicaﬁped students. The uniquenesg’ of the students




with'whom they work requires added skills and understanding of learning
behavior. They reported the course as invaluable in terms of new ideas

to stimulate and succeed with reluctant learners.

Several classroom teachers expressed a desire for a "show me" approach
to the workshop. They seemed to feel the nced for help in actualizing

~the processes in their individual classrooms. Some concern was expresscd

over the sequence of topics and it was suggested that '"Orientation" was

placed too late on the schedule to be of much value to then.

Reading Specialists reported that the topic on "contracts' needed more
time and depth. They felt that only an introduction to the topic had
been made in the one session. "I"his comment was repeated by Teacher

Aides in regard to Story Telling and Spelling.

Recommendcd Changes

Classroom teachers w.ho expressed the need for more individual help
should have staff available to come into their classrooms for
extended periods of time. This could result in teachers being

made aware of the strengths and weaknesses in their reading program.
With such consultation and assistance a more effective instructional
program could be developed with the individual teacher. On-going
assistance will be needed to sustain the program and to strengthen

the skills of the teachers.

Reading Specialists could benrefit from assistance in the organization
of their schedules and instructional programs. More time might be

spent helping them to develop more useful record-keeping techniques.
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This effort could result in improving the feed-back to classroom

teacher, vis-a-vis, the students progress, strengths and weaknesses,

Teacher Aides or Assistants should continue to participate in staff
development activity at the school site. Recognizing their academic
needs, special inservice sessions should be designed to provide
intensive training in the effective use of their skills. This train-
ing should provide them with tools of selecting the appropriate
methods and aids for the maintenance of reading skills developed by

the teacher and/or the reading specialist.

Staff fecl school site inservice should be continued and strongly

recommended that more tea;hers be encouraged to participate in the
workshop. This could result in continuity and strengthening of the
total reading program of the séhool rather than scattered programs

of selected teachers and classrooms.

76/1-2
RM/3/4-5
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INTERGROCUP Ri.LATIONS COMPONENT

Jefferson Folk Choir

The Jefferson Folk Choir was organized with 134 students as a part
of this” Intergroup Education Component. The composition of the
choir was heterogencous by race and grade levels. The children
ranged from kindergarten through third grade. The director is a
black male kindergarten teacher. The choir included a large per-
centage of ESEA Title 1 designated students. Those who were not
performers benefited from the many choir programs presented at thev

school site and elsewhere.

The folk choir was almost an instant su_ccess.. It was invited to
appear publicly oh several occasions. One such performance was

at the ESEA sponsored Desegregation Workshop during the spring of

1971. The popularity of this group is a testimony of its effectiveness
in influencing positive intergroup relations among the diverse

population.

At the end of the school year the young choir memﬁers evaluated their

participation in this activity. The results of the evaluation are

E.
8
¥ reported as follows:

. Students were asked, "What is the best thing you liked about the

‘Folk Choir?" The ten most frequent responses were: Singing, going
places, different songs, dancing, drums, having fun, having an inter-
grated cﬁoir, making people happy, the way Brother Finlayson handles
kids, Brother Finlayson. These responses were repeated'at least 32
times with some having been menltior'led 80 tb 90 tiines according to

tally.

153




The other threc questions reccived responses as tallied below:

1. "Did you meet ncw people in the choir that you did not know
before?"

114 Yes 20 No

2, "Did any of the songs mean anything to you or tell you anything
about people?"

130 Yes 4 No

3. "Do you think you would learn better or be willing to work harder
in class just to belong to the choir?"

133 Yes 1 No

There has been 2 positive response to the Jéfferson Felk Choir by both
the school and the community. The data reported indicates that this
activity met the stated objectives oé.the Intergroup Relations Component.
It is therefore reéommended that this Component continue tc be supported

by ESEA during the next school year.
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INTERGROUP RELATIONS COMPONENT

In an cffort to develop positive intorcultqral understanding among
the students at Franklin School, a teacher was assigned hal{-tine

as coordinator of student activities. Under his supervision six-
teen school clubs were organized to meet weekly during the school
day with teachecr club sponsors. The clubs ran across racial and
gradec level grouping. There was a wide range of interest groups
which children were able to select. Students were allowed to

spend onec semester in a club and had the opportunity to select
another intercst group at the end of the semester. The .range of
clubs were very diverse, such as: Dfama, Crochet, Human Reclations,
Field Trips, Mcvie Education, Tennis, Variety, Art, Chess and ganes,
Music Appreciation, Knitting, ﬁngineering, French, Sewing, Stitchery,
and Junior Red Cross. Therc was an adcquate number of clubs for the
total school population to have -an opportunity to participate. The
cbjectiv~ of these clubs were to foster human relations and to

sensitize children to various ethnic backgrounds.

There was an effort made to mix students racially and to give

them the opportunity to interéct in informal groupings of there own
choice. There were positive results. The children began to learn
respect for other cultures. They were willing to learn from each

other and to assist each other academically and socially.

It could be viewed by some that the tendency to cluster according to
ethnic identity would have a negative tonc. It was felt, however,
that the clustering of the children did not mear that they were

expressing negative feelings toward other groups. They werc free
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and did interminele when they felt they wanted to de so.

Although Title 1 children were included within the clubs, there

was no focusscd evaluation on these target puplils.
RECOMMENDATION:
Title 1 students must be evaluated cxplicitly.

A longitudinal study should bb made of children's attitudes. The
two groups can be compared. Those children who participated active-
ly in the school clubs could be comparéd with thosc who felt for
somce rcason that they did not want tp,participate. It is very diffi-
cult to make definitive statements regarding attitudinal change over
a short period of tinc; for this reason it is rccommended that those
students who are participating in intergroup activities be followed
over futurc years to determine the valuc in their interaction with

different social, cconomic, and ethnic groups.
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FRANKLIN SCHOCL - Auxiliary Services Component - Pupil Personncl

Title I provided two days weekly counseling service for Franklin
School. The cecunsclor met with pupils individually and in groups.
It has Dbecn reported that through thcsé regularly scheduled
conferences, pupils learned to recognize and resolve problems

which interfere with learning and/or personal relationships.
Parents, teachers, and other staff members worked with the couﬂselor

to effcct changes in pupil behavior and environment. The counselor

reported for that school very positive results of the program.

Because of the limited time and the size of the student body, it

was not possible to help all of the students who needed coﬁnscling

| ~services. Also, there were'many demands on the time of the counselors
for parent and staff counseling. Because of the schedule, not being
at the school site every school day, counselees were not always able

to reach the counselor at times when they needed his assistance.

RECOMMENDATION ; ,
Franklin should have at least one full-time male counselor, one who
is dynam;c and can mect the needs of Title I students, parents and
teachers. The staff makes extremely valuable use of the counsclors

L time and the gains in this program are mcasurable.
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LINCOLN SCIIO0L AUXILIARY SERVICES COMPONENT

Lincoln School had the scrvices of a counselor provided by ESEA for
three days weekly. Evaluation by the counsclor jndicated that there
was extremely limited support for counseling from the teaching staff
at the school site. He reported that four members of the staff
developed realistic expectations for students and that he had little
interactinn with the large majority of the school staff. All in
all, the counsclor reports that his time was not effectively
utilized in helping to develop positive results with students and
that he was not able to contact cnough parents to offset.the apﬁthy
that seemed to exist from his point of view at that school. The
counsclor felt that the Auxiliary Services program did not reach

its objective.
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COMMUNTTY WOR

Tiie LSEA office emplioyed four target-svea parents as full-time
Compmunity Workesrs. Thelr time was divided among the scven designated
ISEA school sites with varied work load assignuments, Activities

of community workers werc included in contacts with individual
stwiants, parpnts, teachers, adminis®tiators, the LSEA ofifice, and
communily agenciecs., Other duties included attending inservice
training brogrnms and developing school activities.

The community workers report that the mgjority of their Timoe was
devoted to contacts with parents of ESEA designated students. Tn
this capacity wuch of their fime was spent interpreting for parents
the content oif school notices sent ﬁome with the student or by mail.
In some cascs they acted in an arbitraticn roie; that is, they spent
time in conflict vesolution between the parent and the schools.
‘Most conflicts resulted from parental unhappiness with a particular
teacher. Some parcents felt more readiness fo communicate their
concerns te community workers than to school staff. Teachers also
sought advice and assistance from community workers in learning how
to best deal with some of the ESEA designated parents.

[
The community workers also functioned in social work roles. They
had requests for informaticn from parcnts and on variety of problenms;
such as, secking information cn obtaining legal abortions, secking
information on applying for food stamps, asking for intervention

of the community worker with the public assistance office, and also
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requésting that community workers help them to obtain f{rce lunches
for their children., Due to the variety of necds expressed by the
parents, the community workers had to develop close contacts with
various community agencies. They developed positive working
relationships with the Office of Public Assistance, Berkeley llealth-

Clinic, and with other social agencics where necessary.

~Ancther major activity of the community workers was their close

association with the ESEA school site advisory committcc members.

They assisted in planning agcndés for school sitc meetings. Often
they provided transportation and made arrangements for babysitting

to accommodate parents' -attendance at these meetings. They inter-
preted ESCA guidelines to'some of the parent advisory members and kept
them informed on school site and ESEA office activities. Much of
their time was used in making personal contacts by visit,.by lcf£er,
and by teclephone to parents of ESEA designated children. Among the
Social aqtivities wvhich helped bring parents to the school, the
community workers were responsible for eranging potlucks at various
school sites. These potlucks included parents, tutors, and the ESEA
tutees. Potlucks were held at Franklin, LeContc and Washington School.
Due to the variety of activities of community workers their work
hours were often long and split. With two ox three schools assigned
to cach of them, several nights}wcre devoted to attending school

site advisory committee meetings‘and other important school site -
meetings. lﬁ addition to‘atfendingéchool éite functions they also
attended Board MeCtings,éhd.ﬁdrkshoﬁé,ahd_qut;df-tbwn fie1d trips

to other ESEA school sites. As far as teacher contact was concerned
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the community workers spent much time in sceing that ESEA designated

parents pot to their parcent-tcacher conferences.

The evaluation of their activities indicated that they felt that
more parents arc.now involved and informcd than cver before. They
report a morc positive attitude toward parent involvement in school
activities. By this they mean that it is no longer an inconvenience
for the parcents to visit classrooms and attend conferences because
of the assistance available. They expressed the feeling that parents
had a new awarencss of curriculum and school progranms aﬁd attribute
this to the parent workshops and the parcnit involvement sponsorcd

by ESEA. They indicated that through participating in classes
parcnts have beon,abie to acquaint themselves with educational
wvaterials and teaching methods. They also indicated that school
principals arc nwfe knowledgeable of the ramifications of the

~Title I program and that they are attending advisory committeec
mcetings more regularly and appear to be more responsive to ESEA

parcnts.
Recommendations of the community workers arc as follows:

1. Orientation for parents, teachers and adminidtrators on ESEA

programs be held early in the school year;

2. Closer monitoring of Title I programs by parents and ESEA staff;

~

3. A written document be given to teachers spelling out the cxpecta-

tions, responsibilities-and procedures in accordance with Title I
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widelines and how they relate to that school:
i:» . 4 B >

4, More opportunity to werk closcr with ESEA tcachers and plan
small activitices involving LSEA parents, tcachers and, in some

cascs, children;

5. ©New approaches be developed for parent classes.

.

The ESEA officc views the work of community aides as a very essential
part of the program and rccommends that this component be strengthened

and maintained as a viable part of Titlc I activity.
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PROJECT ASSISTANT OF ’;?URR].C‘ULU.‘-Z

The position of Project Assistant of (;urricu?wn was established
through the 1970-71 BESEA proposal. The objective of this position

was to assist teachers and staff in developing curriculunm primarily
for growth and aclhicvement of BSEA designated students. The assistant
spent most -of her time in thrce componcuts; language development,
staff devclopment, and intergroup relations. In addition, a small

part ol her time was spent in parent involvement.

Languane Development
Languds 2

Simn . e s S en

The Project Assistant worKed divectly with teachers in assisting

SERETE 4 g

them in developing techniques to meet the needs of ESTA designated

e

Sy

students in the classroom. 7This was done through classroom visita-

tiens, observations, discussions of findings with teachers, reccommenda-

PR E N

5 ‘tions for changes in approach, provision of additional or different
¢

g matcr.ials and {ollow-up visits to discern whether recommendations

E were accepted and whether the teacher felt the recommendations

! were in fact workable. The Project Assistant 1:e]_)orts ‘that in only

one case was her work with a teacher unsuccessful,

Staff Development

The Projecct Assistant set up 10 vorkshops for tcachers and instruc-

tional aides. The workshops covered the tcaching of hasic skills

through the Open lighways serics, reinforcing reading skills through

‘.
S
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the usce of manipulative materials, individualizing rcading and
mathematics through the use of taped lessons; teaching beginning
rcading through the usc 'of auditory and visual aids; and tcaching
rcecading as a total language experience. The Project Assistant felt
that cach workshop recsulted in some learning expericnces for teachers.
lHowever, the number of teachers involved was limited but thosc who
did come left with new ideas which were later observed being put

into usc in the classroom.

Intergroup Relations

The main activity of the Project Assistant in intergroup relations

involved setting up the desegregation workshop sponsored by the

ESEA Title I office. This'wo.rkshop involved other school districts

in the Bay Area wi th'visitors throughout the state. Many hours were

devoted to devcloping and finalizing the plans of the workshop

( initiated by the Coordinator of the Title I program. The main idea
for thé workshop was that it be meaningful and authentic in terms

of intergroup relations. Attendance of 300 persons for the full

two-day workshop is a testimony of its effectiveness. Written
evaluations of the content revealed that those in attendance felt

that the workshop was successful in carrying out its objective.

Parcent Involvement

Although the Projcct Assistant was not specifically assigned to
| the parent involvement component of Title I project, she did have
some contact within this component. 8pecifically, the Project

Assistant met with kindergarten tcachers and community aides and
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initiated a kindergarten workshop for parents. Twenty-five parcnts
attended the workshop which was an effort to initiate parcnats into
the kinderguarten progr:nﬁ of the ESLEA designated schools. During

the weekly parent workshops the Project Assistant worked individually
with parents in terms of explaining their role and uscfulness in

the classroom and their responsibility to the schools where their
children were -enrolled. In addition to this involvement, the
Project Assistant attendcd parent meetings throughout the year at
Franklin, Lincoln, and LeConte School. She was also invited to
address faculties in their rc:gulé.r meetiﬁgs at Wash'ington, Lmerson,
LeConte, Lincoln, Jefferson, and Thousand Oaks school. The main purpose
for her attendance was to inform staff of the total ESEA Title I

program, its goals, objectives, and guidelines.

{ Out-of-Town Visitations

‘The Project Assistant made five out-of-town visitations during the
1970-71 school year. The purpose of these visitations was to observe

different reading and mathematic's programs in an effort to develop

better ideas and strategics for teaching Berkegley designated child-

| ren. This activity provec_l to be extrcmely benc:(:'icial to the Project
Assistant. She felt that no one i)articular program was completely
acceptable to Berkeley, in total, but a composite of parts of prograns
could be put together to improve the learning styles of the children as

} well as the teaching styles of the teachers. These vis itations were

written up and shared with staff for their information. Visitations

also included participation in workshops and association meetings to

i

E represent Berkeley Title I office. Although the, content of the work-
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shopr were not all rated as productive, the Project Assistant felt
that “he ~rrooviuni Yyt L ect good teaching materials was well worth
e e

.

Recormendations

It was recommended by the Project Assistant that she involve herself
more in classroom dcmonstrations for the benefit of teachers. DProject
Assistant visited classe. on an invitational basis only. It was
reco mended that it woul - nrobahly cnhance the effectiveness of

the program if the principal would assigrn the Project Assistant

to work with specific teachers in their specific need areas. It

is also recommcnded that fhc.Perect Assistant do this kind of
demonsiration over an rtécndcd period of time where follow-up and
evaluation of teacher imrfvvcmcnt in classroom instruction. The
 Projcct Assistant felt that it would be beneficial to be assigned
~to one school to offer concentrated help for a given length of

time rather than béing expected to covéf all of the designated
schools all of the time. Such concentrated help would offer a

better evaluation of the effectiveness of the Project Assistant's

aole in improvement of lssivuction.
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